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ABSTRACT
Inclusive English classrooms require teaching approaches that not only support linguistic development but also encourage students to critically engage with language, identity, and social realities. However, many English language teaching practices still prioritize grammatical competence and standardized outcomes, while critical language awareness remains insufficiently integrated into inclusive learning environments. This study aims to explore pedagogical strategies that can enhance students’ critical language awareness in inclusive English classrooms and examine how these strategies contribute to more participatory and reflective learning experiences. The study employed a qualitative descriptive approach through classroom observations, semi-structured interviews, and document analysis involving English teachers and students in inclusive classroom settings. The findings reveal that dialogic teaching, collaborative learning, reflective discussion, culturally responsive materials, and multimodal learning activities play significant roles in fostering students’ critical engagement with language use and social issues. These strategies also create a more supportive classroom atmosphere where students from diverse backgrounds feel encouraged to express opinions and participate actively in classroom interaction. In addition, the integration of inclusive pedagogical practices was found to strengthen students’ confidence, empathy, and awareness of linguistic diversity. The study concludes that enhancing critical language awareness in inclusive English classrooms requires pedagogical approaches that combine language instruction with critical reflection, inclusivity, and meaningful social interaction. Such approaches can contribute to the development of more equitable and socially responsive English language learning environments.
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INTRODUCTION 
The increasing diversity of learners in contemporary educational settings has encouraged educators to reconsider how English language teaching is designed and implemented. Inclusive education has emerged as a fundamental principle that seeks to ensure equal learning opportunities for all students regardless of their linguistic, cultural, social, or educational backgrounds. In English language classrooms, inclusivity extends beyond providing access to learning materials; it also involves creating environments where students are able to participate meaningfully, express their identities, and engage critically with language. As classrooms become increasingly heterogeneous, English teachers face the challenge of addressing diverse learning needs while fostering equitable participation and meaningful language development.
Inclusive education is grounded in the principle that all learners should learn together whenever possible, regardless of differences in ability, culture, ethnicity, gender, language, or socioeconomic status (UNESCO, 2020). Within language education, inclusive practices emphasize learner diversity as a resource rather than a barrier to learning. According to Ainscow (2020), inclusion requires educational practices that actively remove barriers to participation and achievement. Similarly, Florian and Black-Hawkins (2011) argue that inclusive pedagogy focuses on extending learning opportunities to all students rather than differentiating instruction solely for specific groups of learners. Such perspectives highlight the importance of teaching approaches that recognize and value diversity within language classrooms.
At the same time, language is increasingly understood not merely as a system of grammar and vocabulary but also as a social practice closely connected to power, ideology, identity, and culture. This perspective has led to growing interest in Critical Language Awareness (CLA), a concept originally developed by Fairclough (1992). Critical Language Awareness encourages learners to examine how language constructs social realities, reflects power relations, and influences individual and collective identities. Rather than viewing language learning as the acquisition of linguistic forms alone, CLA positions learners as critical users and analysts of language who can question underlying assumptions embedded within texts and discourses.
The theoretical foundations of Critical Language Awareness are strongly influenced by critical pedagogy, particularly the work of Freire (1970), who emphasized the importance of developing learners’ critical consciousness through dialogue and reflection. Freire argued that education should empower learners to question social inequalities and become active participants in transforming society. Building on this perspective, Fairclough (1992) proposed that language education should help learners understand the relationship between language and power. When integrated into English language teaching, Critical Language Awareness enables students to explore how language choices shape meanings, represent social groups, and reinforce or challenge dominant ideologies.
Recent developments in English language teaching have increasingly recognized the value of integrating critical perspectives into classroom practices. Scholars such as Janks (2010) and Luke (2018) emphasize that language education should equip learners with the ability to critically interpret texts, identify ideological positions, and evaluate representations of social issues. In multilingual and multicultural contexts, these competencies become particularly important because students encounter diverse perspectives and discourses both inside and outside the classroom. Developing critical language awareness can therefore contribute not only to language proficiency but also to students’ social and civic engagement.
Despite growing recognition of the importance of Critical Language Awareness, its implementation in English classrooms remains limited. Traditional language teaching approaches often prioritize grammatical accuracy, vocabulary acquisition, and standardized assessment outcomes (Richards, 2015). While these aspects are undoubtedly important, excessive emphasis on linguistic correctness may reduce opportunities for learners to critically examine how language functions in real-world contexts. Consequently, students may develop communicative competence without fully understanding the social and ideological dimensions of language use.
Several studies have demonstrated the educational benefits of integrating critical language awareness into language instruction. Research conducted by Godley and Minnici (2008) found that critical language pedagogy helped students develop more sophisticated understandings of language variation and linguistic diversity. Similarly, Sayer (2012) reported that critical language awareness activities enabled learners to challenge language-based prejudices and stereotypes. More recent studies have shown that critical engagement with texts and classroom discourse can enhance students’ analytical thinking, intercultural competence, and awareness of social justice issues (García, Johnson, & Seltzer, 2017; Vinall, 2021).
Within inclusive classrooms, the relevance of Critical Language Awareness becomes even more significant. Inclusive learning environments bring together students with diverse linguistic backgrounds, cultural experiences, and social identities. Such diversity creates valuable opportunities for critical dialogue and collaborative meaning-making. According to Cummins (2021), educational practices that affirm students’ identities and linguistic resources contribute positively to both academic achievement and learner engagement. When students are encouraged to critically reflect on language and its social implications, they are more likely to appreciate diversity, challenge stereotypes, and develop empathy toward others.
The success of Critical Language Awareness instruction, however, depends largely on the pedagogical strategies employed by teachers. Research suggests that dialogic teaching, collaborative learning, reflective discussion, culturally responsive pedagogy, and multimodal learning activities can support the development of critical thinking and language awareness (Alexander, 2020; Gay, 2018; Mercer & Dawes, 2014). Through these approaches, learners are provided with opportunities to share perspectives, negotiate meanings, and connect classroom learning with real-life experiences. Such pedagogical practices align closely with the principles of inclusive education because they encourage participation, respect diverse viewpoints, and promote equitable learning opportunities.
Dialogic teaching, for example, emphasizes purposeful classroom talk that enables learners to construct knowledge collectively (Alexander, 2020). Through meaningful dialogue, students can examine multiple perspectives and critically evaluate language use in various contexts. Collaborative learning further strengthens these processes by encouraging peer interaction and shared problem-solving (Johnson & Johnson, 2009). Meanwhile, culturally responsive teaching acknowledges students’ cultural backgrounds and integrates them into the learning process, thereby fostering greater engagement and inclusion (Gay, 2018). These pedagogical approaches provide practical pathways for integrating Critical Language Awareness within inclusive English classrooms.
Although previous studies have explored Critical Language Awareness and inclusive pedagogy separately, research examining the intersection of these two areas remains relatively limited. Existing literature often focuses either on critical literacy practices or on inclusive educational strategies without sufficiently investigating how specific pedagogical approaches can simultaneously promote inclusivity and critical engagement with language. Consequently, there remains a need for studies that explore how teachers can effectively integrate Critical Language Awareness into inclusive English language teaching and how such practices influence students’ learning experiences.
Based on these considerations, this study seeks to explore pedagogical strategies that enhance Critical Language Awareness in inclusive English classrooms. Specifically, the study aims to identify teaching practices that support students’ critical engagement with language and examine how these practices contribute to inclusive, participatory, and reflective learning environments. By addressing this issue, the study is expected to contribute to the growing body of knowledge on inclusive language education and provide practical insights for English teachers seeking to create more equitable and socially responsive classrooms.
The findings of this study are expected to offer both theoretical and practical significance. Theoretically, the study contributes to discussions concerning the integration of Critical Language Awareness and inclusive pedagogy within English language teaching. Practically, the findings may assist educators in designing instructional practices that promote critical reflection, linguistic diversity, and meaningful student participation. Ultimately, fostering Critical Language Awareness through inclusive pedagogical strategies may help prepare learners to become not only competent language users but also critical and socially responsible members of society.

METHODS 
This study employed a qualitative descriptive research design to explore pedagogical strategies used by English teachers to enhance Critical Language Awareness (CLA) in inclusive English classrooms. A qualitative approach was selected because it allows researchers to gain a deeper understanding of classroom practices, participants’ experiences, and the meanings they attribute to educational phenomena (Creswell & Poth, 2018). The study focused on examining how pedagogical strategies were implemented in classroom contexts and how these strategies supported students’ critical engagement with language, identity, and social issues within inclusive learning environments.
Participants
The participants of this study consisted of English teachers and students from inclusive secondary school classrooms. Purposive sampling was employed to select participants who had direct experience with inclusive English language teaching and learning practices. The selected teachers had experience teaching students from diverse linguistic, cultural, and educational backgrounds, while the students represented various levels of language proficiency and learning characteristics commonly found in inclusive classrooms.
A total of three English teachers and thirty students participated in the study. The teachers were chosen based on their experience in implementing student-centered and inclusive teaching practices. The student participants were selected to provide diverse perspectives regarding classroom interaction, participation, and learning experiences. Prior to data collection, informed consent was obtained from all participants, and ethical considerations regarding confidentiality and voluntary participation were strictly observed.
Instruments
Data were collected using three primary instruments: classroom observations, semi-structured interviews, and document analysis. These instruments were selected to enable data triangulation and enhance the credibility of the findings (Merriam & Tisdell, 2016).
Classroom observation was conducted to examine teaching practices, teacher-student interactions, student participation, and classroom activities related to Critical Language Awareness. An observation protocol was developed to guide the recording of instructional strategies, classroom discourse, collaborative activities, and opportunities for critical reflection.
Semi-structured interviews were conducted with teachers and selected students to gain deeper insights into their perceptions and experiences regarding inclusive pedagogy and Critical Language Awareness. The interview guide consisted of open-ended questions that allowed participants to elaborate on their experiences while ensuring consistency across interviews.
Document analysis was also utilized to examine lesson plans, teaching materials, worksheets, and classroom assignments. These documents provided additional information regarding how critical language awareness and inclusive teaching principles were incorporated into instructional planning and classroom activities.
Procedures
The study was conducted over a period of three months. Data collection began with obtaining permission from the school administration and securing informed consent from participants. Following the preliminary stage, classroom observations were carried out during regular English lessons. Multiple observation sessions were conducted to capture a comprehensive understanding of teaching practices and classroom interactions.
After the observation phase, semi-structured interviews were conducted with the participating teachers and selected students. Each interview lasted approximately 30–45 minutes and was audio-recorded with participants’ permission. The interviews explored participants’ views on classroom activities, learning experiences, inclusivity, and opportunities for critical engagement with language.
Simultaneously, relevant instructional documents were collected and reviewed. These included lesson plans, teaching materials, assessment tasks, and students’ classroom assignments. The combination of observations, interviews, and document analysis enabled the researcher to obtain a comprehensive understanding of pedagogical practices implemented in inclusive English classrooms.
Data Analysis	
The collected data were analyzed using thematic analysis following the procedures proposed by Braun and Clarke (2006). This method was chosen because it allows researchers to identify, analyze, and interpret recurring patterns within qualitative data.
The analysis began with data familiarization through repeated reading of observation notes, interview transcripts, and instructional documents. Subsequently, initial codes were generated to identify significant features related to pedagogical strategies, critical language awareness, and inclusive classroom practices.
The coded data were then organized into broader categories and potential themes. These themes were reviewed, refined, and compared across different data sources to ensure consistency and credibility. Finally, the themes were interpreted in relation to the research objectives and existing literature on Critical Language Awareness and inclusive pedagogy.
To enhance trustworthiness, the study employed data triangulation by comparing findings obtained from observations, interviews, and document analysis. Member checking was also conducted by sharing preliminary interpretations with selected participants to confirm the accuracy of the findings. These procedures helped ensure the credibility, dependability, and validity of the research results.

RESULTS AND DISCUSSION 
The findings of this study revealed that the development of Critical Language Awareness (CLA) in inclusive English classrooms was facilitated through several interconnected pedagogical strategies. Data obtained from classroom observations, interviews, and document analysis demonstrated that teachers intentionally created learning environments that encouraged students to critically engage with language, reflect on social issues, and participate actively in classroom interactions. Three major themes emerged from the analysis: the implementation of dialogic and collaborative learning, the use of culturally responsive and multimodal learning materials, and the promotion of inclusive participation through reflective classroom practices.
Dialogic and Collaborative Learning as Foundations of Critical Language Awareness
One of the most prominent findings of this study was the extensive use of dialogic teaching and collaborative learning activities. Classroom observations showed that teachers frequently organized discussions, group work, peer feedback sessions, and problem-solving activities that encouraged students to share opinions and negotiate meanings collectively. Rather than positioning themselves as the sole source of knowledge, teachers acted as facilitators who guided students to explore multiple perspectives on various social and linguistic issues.
During classroom discussions, students were encouraged to analyze texts beyond their literal meanings. For example, when discussing media texts and social issues, teachers asked students to identify whose voices were represented, whose perspectives were absent, and how language choices influenced readers’ interpretations. Such activities encouraged students to critically examine language as a social practice rather than merely a collection of grammatical structures.
Interview data further revealed that students perceived classroom discussions as opportunities to express ideas freely and learn from peers with different backgrounds and experiences. Several students reported that collaborative learning activities enabled them to understand alternative viewpoints and become more aware of linguistic diversity within the classroom. These findings suggest that dialogic interaction not only supports language learning but also contributes to the development of critical thinking and social awareness.
The findings support Alexander’s (2020) concept of dialogic teaching, which emphasizes the role of purposeful classroom dialogue in promoting deeper understanding and collaborative knowledge construction. Through dialogue, learners are exposed to diverse perspectives that challenge existing assumptions and stimulate critical reflection. Similarly, Mercer and Dawes (2014) argue that productive classroom talk provides opportunities for students to develop reasoning skills and engage in collective meaning-making.
The results also align with Freire’s (1970) theory of critical pedagogy, which highlights dialogue as a central mechanism for developing critical consciousness. Freire argues that meaningful learning occurs when learners actively participate in questioning, reflecting, and constructing knowledge rather than passively receiving information. The observed classroom practices reflected this principle by encouraging students to become active participants in examining language and social realities.
Furthermore, the findings are consistent with previous studies that have demonstrated the effectiveness of collaborative and dialogic approaches in fostering critical language awareness. Godley and Minnici (2008) found that classroom discussions focused on language variation and social identity helped students critically examine linguistic norms and challenge language-based stereotypes. Similarly, Vinall (2021) reported that critical dialogue activities support learners’ ability to connect language learning with broader social and cultural issues.
The findings indicate that dialogic and collaborative learning serve as important foundations for developing Critical Language Awareness because they create opportunities for students to critically engage with language, negotiate meanings, and appreciate diverse perspectives within inclusive classroom environments.
Culturally Responsive and Multimodal Learning Materials in Promoting Critical Engagement
A second major finding concerned the use of culturally responsive and multimodal learning materials. Document analysis revealed that teachers incorporated a variety of texts, including news articles, social media content, videos, advertisements, and narratives representing different cultural and social backgrounds. These materials were intentionally selected to reflect students’ diverse experiences and provide opportunities for critical discussion.
Classroom observations showed that teachers frequently encouraged students to analyze how different groups were represented in texts and media. Students were invited to identify stereotypes, examine cultural assumptions, and discuss issues related to identity, equality, and diversity. In one observed lesson, students analyzed online advertisements and discussed how language and images were used to construct particular social meanings. Such activities enabled students to connect language learning with real-world contexts and social realities.
Interview responses suggested that students found these materials more engaging and relevant than traditional textbook exercises. Many participants reported that discussing authentic issues helped them understand how language operates in everyday life. Students also expressed greater interest in lessons that reflected their own cultural experiences and allowed them to compare perspectives from different communities.
These findings support Gay’s (2018) theory of culturally responsive teaching, which emphasizes the importance of connecting instruction to students’ cultural backgrounds and lived experiences. According to Gay, culturally relevant learning materials increase student engagement while promoting respect for diversity. In inclusive classrooms, such materials can help learners feel represented and valued within the learning process.
The findings also resonate with Cummins’ (2021) assertion that recognizing students’ linguistic and cultural identities contributes positively to academic engagement and educational success. By integrating culturally diverse content into classroom instruction, teachers created opportunities for students to draw upon their existing knowledge and experiences when interpreting texts and participating in discussions.
From the perspective of Critical Language Awareness, the use of authentic and culturally diverse materials aligns with Fairclough’s (1992) argument that learners should critically examine how language reflects and reproduces social relations. Through the analysis of media texts, advertisements, and social discourse, students became more aware of the ideological dimensions of language and the ways language can influence perceptions of social groups.
The findings further corroborate previous research demonstrating the value of culturally responsive and critical literacy approaches in language education. Janks (2010) argues that critical literacy involves analyzing relationships among language, power, and identity, while García et al. (2017) emphasize the importance of leveraging learners’ linguistic and cultural resources in multilingual educational settings. The present findings suggest that culturally responsive and multimodal materials provide meaningful contexts for developing Critical Language Awareness while simultaneously supporting inclusive educational practices.
Reflective and Inclusive Classroom Practices Enhancing Participation and Social Awareness
The third theme emerging from the data concerned reflective classroom practices that promoted inclusive participation and social awareness. Observations indicated that teachers consistently created opportunities for students to reflect on their learning experiences, evaluate their perspectives, and consider the viewpoints of others. Reflection activities were incorporated through learning journals, guided questioning, classroom discussions, and personal response tasks.
One notable finding was that reflective activities encouraged participation among students who were generally less active during conventional classroom instruction. Several students reported feeling more comfortable expressing their opinions when reflection tasks allowed them to formulate ideas before sharing them with peers. Teachers also implemented strategies that ensured all students had opportunities to contribute, regardless of language proficiency levels or individual learning differences.
Interview data revealed that these practices fostered a stronger sense of belonging and inclusion within the classroom. Students described the classroom environment as supportive, respectful, and open to diverse opinions. Many participants indicated that they had become more aware of the experiences and perspectives of classmates from different backgrounds. This increased awareness appeared to contribute to the development of empathy and mutual respect among learners.
These findings are consistent with Florian and Black-Hawkins’ (2011) concept of inclusive pedagogy, which emphasizes extending learning opportunities to all students rather than creating separate instructional pathways for different groups. The observed teaching practices reflected this principle by encouraging participation from all learners and recognizing diversity as a valuable resource for learning.
The findings also support UNESCO’s (2020) framework for inclusive education, which highlights participation, equity, and belonging as essential components of effective educational environments. Through reflective classroom activities, students were encouraged to engage critically with both language and social issues while developing a greater appreciation for diversity.
From the perspective of Critical Language Awareness, reflective practices play an essential role in helping learners connect language use with broader social contexts. Fairclough (1992) argues that critical awareness emerges when individuals examine the assumptions and ideologies embedded within discourse. The reflective activities observed in this study facilitated such examination by encouraging students to question perspectives, evaluate representations, and consider alternative viewpoints.
The findings are also supported by previous studies indicating that reflective learning promotes critical thinking, empathy, and social awareness. Sayer (2012) found that critical language awareness activities encourage learners to challenge linguistic prejudice and develop more inclusive attitudes toward language diversity. Similarly, Luke (2018) argues that critical literacy practices help learners become more informed and socially responsible participants in contemporary society.
Overall, the findings suggest that reflective and inclusive classroom practices contribute significantly to the development of Critical Language Awareness by creating opportunities for meaningful participation, critical reflection, and social engagement. These practices not only strengthen students’ understanding of language but also foster the development of empathy, confidence, and respect for diversity within inclusive learning environments.

CONCLUSION 
This study found that dialogic teaching, collaborative learning, culturally responsive materials, multimodal activities, and reflective classroom practices play important roles in enhancing Critical Language Awareness (CLA) in inclusive English classrooms. These pedagogical strategies encouraged students to critically engage with language, appreciate diverse perspectives, and participate more actively in the learning process. The findings suggest that integrating critical reflection with inclusive teaching practices can create more equitable and meaningful language learning experiences. Therefore, English teachers are encouraged to adopt pedagogical approaches that promote both language development and social awareness. Future research may involve broader educational contexts and larger participant groups to further examine the effectiveness of Critical Language Awareness in inclusive language education.
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