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ABSTRACT 
Speaking skills are one of the crucial competencies in learning English as a Foreign Language (EFL), yet it remains the most challenging aspect for students to master at the junior high school level. This study aims to explore the implementation of daily speaking tasks as a speaking practice strategy while investigating students’ perceptions of the use of this method in improving their speaking skills at SMP Islam Al-Fath Pare Kediri. The significance of this study lies in its effort to bridge the gap that still exists between students’ receptive and productive skills, particularly their limited self-confidence and fluency in oral communication. This study employs a qualitative approach with a case study design. Data were collected through in-depth interviews with one English teacher and six students selected using purposive sampling based on differences in speaking proficiency levels. The data were subsequently analyzed thematically to identify recurring patterns related to students’ experiences and perceptions. The results of the study indicate that the consistent implementation of daily speaking tasks positively contributes to students’ fluency, vocabulary mastery, and self-confidence in speaking. The data was then analyzed thematically to identify recurring patterns related to students’ experiences and perceptions. The results of the study indicate that the consistent implementation of daily speaking tasks positively contributes to students’ fluency, vocabulary mastery, and confidence in speaking. Students generally perceived speaking tasks as engaging and beneficial activities, although they acknowledged initial challenges such as fear of making mistakes and limited vocabulary. However, over time, regular exposure to speaking activities proved effective in reducing anxiety and creating a more conducive speaking environment. This study concludes that daily speaking tasks are an effective and practical strategy for improving the speaking skills of EFL students at the junior high school level, and provide meaningful pedagogical implications for teachers in designing more communicative and meaningful speaking instruction.
Keywords: daily speaking tasks, speaking skills, EFL, case study, junior high school


INTRODUCTION 
In English as a Foreign Language (EFL) instruction, speaking skills are both the most important and the most challenging competency, and this challenge is particularly felt by students at the junior high school level. In an EFL context such as Indonesia’s, students have very limited opportunities to practice speaking English outside the classroom; therefore, the design of structured speaking activities within the classroom is crucial for their language development. (Richards, n.d., 2006) states that communicative competence which encompasses the ability to use language appropriately according to the intended context must be the primary focus of language instruction, not merely the mastery of grammar.
However, one of the greatest obstacles faced by EFL learners in developing their speaking skills is foreign language anxiety. (Horwitz et al., 2019) define it as a complex of self-perceptions, beliefs, and negative feelings that arise in language learning situations, which often cause learners to experience mental blocks, fear of negative evaluation, and reluctance to speak in front of the class. This affective barrier has been shown to significantly slow the development of fluency and confidence in oral communication, particularly during the early stages of language learning.
In response to these challenges, the consistent implementation of daily speaking tasks is viewed as a promising pedagogical strategy. Daily exposure to speaking not only improves fluency but also gradually reduces anxiety and builds students’ confidence over time (Richards, n.d., 2006). SMP Islam Al-Fath Pare Kediri has institutionalized this program for students in grades 7 through 9. However, there has been little research examining the program’s impact on students’ speaking skills or their perceptions of its role in learning. This research gap is the primary motivation for conducting this study. Therefore, this study aims to explore the implementation of daily speaking tasks and their impact on the development of students’ speaking skills at SMP Islam Al-Fath Pare Kediri, using (Brown, n.d., 2007) speaking assessment framework, which covers the aspects of pronunciation, vocabulary, fluency, and confidence. The findings of this study are expected to provide meaningful pedagogical implications for EFL teachers in designing more communicative and consistent speaking instruction at the junior high school level.

METHODS 
Research Approach and Design 
This study employs a qualitative approach using a case study design. This approach was chosen because it aligns with the research objectives, which aim to explore and gain an in-depth understanding of participants’ experiences and perceptions regarding the implementation of daily speaking tasks, rather than to measure or quantify the phenomenon. (Creswell & Creswell, 2023), explain that case studies allow researchers to intensively explore a specific context using various data sources, making them suitable for this study’s focus on a single program in a single school.

Research Location and Participants
The study was conducted at SMP Islam Al-Fath Pare, Kediri Regency, East Java, which was selected through purposive sampling because it has consistently implemented a daily speaking tasks program from 7th to 9th grade. Participants were selected using purposive sampling (Sugiyono, 2019), consisting of one English teacher who has directly designed and implemented the program since 2019, as well as six 8th-grade students selected based on varying levels of speaking ability.
1. One English teacher who has directly designed and implemented the program since 2019.
2. Six 8th-grade students selected based on varying levels of speaking ability.

Table 1. The Student’s Ability
	Ability Category
	Class
	Number

	High
	8A
	2

	Moderate
	8B
	2

	Low
	8D
	2



Research Instruments
The primary instrument in this study was the researcher themselves, acting as a human instrument, as is common in qualitative research (Creswell & Creswell, 2023). As supporting instruments, three tools were used: (1) semi-structured interview guidelines for teachers and students, (2) observation sheets to record speaking activities in the classroom, and (3) documentation study guidelines to collect supporting data in the form of speaking materials and assessment records.

Data Analysis
This study was conducted in three stages. The first stage was preparation, which included developing interview guidelines and observation sheets, as well as obtaining research permission from Al-Fath Islamic Junior High School. The second stage involved data collection through direct observation, in-depth face-to-face interviews with teachers and six students, and the collection of supporting documents. The third stage was data analysis, which involved processing all the data using a thematic analysis model to arrive at conclusions.
Three techniques were used simultaneously for data collection. Semi-structured in-depth interviews were conducted with teachers and students using guidelines covering four themes: program implementation, perceptions of speaking skill improvement, challenges, and program evaluation. Additionally, direct observation was conducted to observe the implementation of daily speaking tasks in the classroom, while the document analysis included activity schedules, speaking materials, and teachers’ assessment notes as supporting data for triangulation.
All data were subsequently analyzed using the Miles and Huberman interactive model (as cited in (Sugiyono, 2019)) through three sequential stages: data reduction, narrative-descriptive data presentation via thematic analysis, and drawing conclusions. To ensure the validity of the findings, this study applied source triangulation by comparing data from teacher interviews, student interviews, and observation results to ensure consistency and credibility. To ensure the validity of the findings, this study employed source triangulation by comparing data from teacher interviews, student interviews, and observation results to ensure the consistency and credibility of the research findings (Sugiyono, 2019).

RESULTS AND DISCUSSION 
Implementation of Daily Speaking Tasks
The daily speaking tasks program at SMP Islam Al-Fath has been in operation since 2019 and continues to be developed each year by teachers, particularly the English language team, based on institutional awareness of the importance of English proficiency in a global era that prioritizes English as an international language. The activities are conducted every morning in each classroom with the guidance of homeroom teachers, following guidelines from the school’s English language team. The material is determined based on the government syllabus, adapted to the students’ needs, with one topic maintained for an entire semester to maximize the development of each student’s speaking skills. Students present one by one in a progressive manner, starting with a duration of two minutes up to five minutes before being allowed to change topics, with assessment consisting of grades and points. Observation results show that the day before their presentation, students independently prepare their speaking scripts at home. These scripts are handwritten and contain the main points or English text to be delivered the following day, using a technique where some parts are memorized entirely, while others serve only as a framework to be developed through improvisation during the in-class speaking activity.
This implementation approach aligns with (Richards, 2006) principles of task-based language teaching, which emphasize that meaningful, clearly defined communicative tasks carried out on a regular basis form the primary foundation for the development of communicative competence. Furthermore, activities relevant to students’ personal experiences, such as topics on favorite foods and hobbies, have been shown to foster higher levels of engagement and intrinsic motivation compared to mechanical, context-free exercises (Richards, 2006).
Impact on Speaking Skills
The aspect most frequently reported as having improved is self-confidence. Teachers observed noticeable changes within the first three months, including the students’ willingness to speak up in class and their discipline. This was confirmed by a student from Class 8A, who stated:
"Confidence saya makin meningkat karena memang sudah terbiasa buat speaking ke depan audiens. Jadi kalau mau lihat audiens tuh ya udah biasa." 
Students from Class 8D, who were initially shy, also acknowledged similar changes, stating that they are now more confident and speak more fluently than before. In addition, their vocabulary has grown steadily through daily repetition, with students from Class 8B citing the expansion of their vocabulary as the most noticeable change they have experienced. Meanwhile, fluency developed more slowly; the teacher acknowledged that most students started from scratch, so improving fluency took approximately three months. Nevertheless, students from Class 8D reported becoming slightly more fluent, while students from Class 8A reported more significant achievements, namely successfully communicating directly with foreign tourists during a study tour and receiving praise for their English skills.
These findings can be explained through two complementary theoretical frameworks. The consistent increase in self-confidence aligns with Krashen’s Affective Filter Hypothesis (as cited in (Horwitz et al., 2019)), which posits that daily exposure to spoken language gradually reduces psychological barriers, thereby making learners more open and confident in producing language. Nevertheless, the finding that one student from class 8B experienced persistent anxiety indicates that responses to repeated exposure are individual, as emphasized by (Horwitz et al., 2019) that the intensity of foreign language anxiety varies among individuals. Meanwhile, the slower development of fluency is consistent with (Brown, 2007) view that speaking fluency requires a long-term internalization process because it involves the automation of language production.
Participants’ Perceptions
Teachers view this program as effective because it can be tailored to the needs and skill levels of each student. From the students’ perspective, perceptions are generally positive, though they varied. Students interested in public speaking enjoy the thrill of performing in front of an audience, which builds their self-confidence. Students with moderate skills appreciate the opportunity to share personal experiences. Overall, the activity is viewed as enjoyable and beneficial, especially when conducted outside the classroom.
This diversity of positive perceptions supports (Richards, 2006) communicative principle that language learning is most effective when learners are engaged in meaningful interactions that are relevant to their interests. When speaking activities are designed around topics closely related to daily life, learners do not merely practice the language; rather, they construct their own communicative identities, which ultimately strengthens their motivation to continue developing.
Challenges Faced
From the teachers’ perspective, the biggest challenge is the students’ low motivation and lack of awareness regarding the importance of English. The strategy implemented is directive-supportive in nature, encouraging students to continue participating even if they lack confidence, and the results were evident within the first three months. From the students’ perspective, challenges vary according to ability level: students with low ability cite a lack of confidence as the main obstacle; students with moderate ability experience a “mind goes blank” moment when they forget what they’ve memorized; while students with high ability face more complex challenges, such as avoiding filler words and improvising independently.
These challenges reflect the phenomenon of foreign language anxiety, identified by (Horwitz et al., 2019) as a specific affective barrier in foreign language learning, which can manifest in various forms depending on an individual’s proficiency level. Therefore, the directive-supportive strategies implemented by teachers that consistently encourage students to continue participating constitute an appropriate pedagogical response to gradually lower the affective filter, in line with the recommendation by (Horwitz et al., 2019) that teachers need to create a classroom environment that reduces evaluative pressure on students.
Transfer of Competence Outside the Classroom
Nearly all students reported being able to use English outside the classroom, some in everyday conversations with friends. The most significant observation was when one student was able to carry on a conversation in English directly with the researcher in the presence of the principal without the aid of a text. That student was able to respond to questions, express ideas, and maintain the conversation fluently; this is concrete evidence that the speaking skills developed through the daily program have been internalized.
This achievement is the highest indicator of the success of the communicative approach. (Richards, 2006) asserts that the true success of language teaching is measured by students’ ability to communicate effectively in real-life situations outside the classroom, not merely by controlled performance within the classroom. Thus, the transfer of competence observed among students at SMP Islam Al-Fath confirms that daily speaking tasks, when implemented consistently, not only improve technical speaking skills but also build functional communicative competence that can be applied in real-life situations.

CONCLUSION 
This study aims to explore the implementation of daily speaking tasks and their impact on the development of speaking skills among EFL students at SMP Islam Al-Fath Pare Kediri. Based on the research findings, it can be concluded that daily speaking tasks designed in a structured manner specifically, with material guidelines, a progressive duration system, and a routine for daily script preparation can positively contribute to the improvement of three main aspects of students’ speaking skills: self-confidence, vocabulary mastery, and fluency. Self-confidence is the most significant aspect and the one that develops the fastest, as clearly evident within the first three months of the program’s implementation. Vocabulary mastery develops through a mechanism of daily active repetition, while fluency develops gradually over a longer period. Additionally, nearly all students demonstrated the ability to transfer their competencies to real-life communication situations outside the classroom, which is the highest indicator of success in communicative language teaching.
These findings have significant pedagogical implications for EFL teachers, particularly at the junior high school level. Daily speaking tasks have proven to be an effective and practical strategy for overcoming students’ affective barriers, reducing speaking anxiety, and building functional communicative competence. For schools, these findings reinforce the urgency of maintaining and continuing to develop daily speaking programs as an integral part of the English curriculum. For teachers, the results of this study provide an empirical basis for designing speaking activities that are structured, consistent, and relevant to students’ experiences.
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