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ABSTRACT 
In Indonesia, high school students often struggle to develop their English listening skills, as formal schools typically provide limited exposure to and practice in authentic listening activities. Consequently, many students seek supplementary learning opportunities outside the formal school system. One well-known option is the English language courses offered at Kampung Inggris Pare, located in Pare, Kediri, East Java, which has emerged as a widely recognized solution for students seeking to expand their English proficiency. Among the institutions operating within this immersive learning community is “The Benefit,” a tutoring center specifically designed to develop students’ listening abilities. This study examines the strategies employed and challenges encountered by senior secondary school students and their tutor at “The Benefit” in developing listening skills. Two research questions guided the inquiry: (1) What strategies do senior secondary school students at “The Benefit” employ to develop their listening skills through the English language course in Pare? and (2) What challenges do these students encounter in developing their listening skills through the course? A qualitative case study approach was employed, with data collected through semi-structured in-depth interviews, passive participatory observation, and documentation involving both students and their tutor. Findings reveal that immersive environmental exposure, tutors’ structured instructional strategies, and learner courage were the most effective strategies, while vocabulary limitations, unfamiliar accents, pronunciation variation, and grammar difficulties constituted the primary challenges. These results offer practical insights for educators and course designers seeking to strengthen listening instruction in intensive English learning contexts.
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INTRODUCTION
    In the contemporary era, English has solidified its position as the premier international language, serving as a vital instrument for communication across various global domains, including education, trade, technology, and diplomacy. A study by (Kurniawan, 2023) in the International Journal of Social Studies underscores this crucial role, highlighting how English functions as a cornerstone in international discourse within four key sectors: education, science and technology, business, travel and tourism. As globalization accelerates, proficiency in English has transitioned from being a beneficial asset to an absolute necessity. It serves as a gateway to higher education, expanded career trajectories, and active participation in the global economy. Supporting this view, (Zhang, 2024)asserts that English, functioning as an international lingua franca, plays a pivotal role in cultivating talents required in the globalized workforce, enabling individuals to excel in transnational work environments and facilitating effective collaboration among individuals from diverse linguistic backgrounds.
Recognizing this imperative, Indonesia has integrated English instruction into its national curriculum, spanning from elementary to senior high school levels. However, formal classroom instruction faces persistent empirical challenges, such as large class sizes, restricted instructional hours, and predominantly test-focused pedagogical methods. (Malik et al., 2021), in their international publication analysis study published in Linguistics and Culture Review, confirm that teachers in Indonesia are frequently hampered by limited study schedules, excess students in class, and inadequate teaching resources, while students simultaneously struggle with shallow learning motivation and insufficient English skills, collectively undermining the effectiveness of formal English instruction in the Indonesian educational context.These systemic constraints have prompted many Indonesian students to seek supplementary language acquisition outside the formal schooling system. One prominent non-formal alternative is the cluster of English language course institutions located in Pare, Kediri, East Java, popularly known as Kampung Inggris (English Village). According to Kampung Inggris Biz (n.d.), established through the local tutoring initiatives of Mr. Kalend in 1977, this area has evolved into a massive, immersive learning community. It attracts students from across the Indonesian archipelago by offering intensive, communicative English programs that transcend the offerings of conventional schools.
Within the immersive ecosystem of Kampung Inggris, learners are required to develop all core language competencies: speaking, reading, writing, and listening. Among these, listening is widely recognized as one of the most foundational skills in second language acquisition. Yet, it paradoxically remains among the least explicitly taught and researched components in formal English pedagogy. Scholars such asez (Gómez González & Rivadeneira Barreiro, 2025) assert that listening skills are essential to the educational development of English learners and must be cultivated through innovative, updated methodologies that are integrated alongside complementary language competencies. Furthermore, this assertion is particularly significant in the context of Kampung Inggris, where existing scholarly attention has been disproportionately directed toward speaking instruction rather than listening development. (Andriani et al., 2024)confirm that English course institutions in Kampung Inggris have established rich, immersive learning environments centered on communicative and games-based activities designed to develop learners' language abilities; however, their study, like the majority of research conducted in Pare, focuses exclusively on speaking skills, leaving the domain of listening instruction largely unexamined. 
Despite its centrality, listening skill development has received considerably less pedagogical and empirical attention than speaking or writing, particularly within informal and intensive language course settings. In the context of Indonesian English language education, this imbalance is especially pronounced. Learners frequently encounter significant difficulties in processing authentic spoken English due to confounding factors, including accent variation and rapid speech rates. Recent studies in Indonesian schools confirm these challenges, noting that EFL students often struggle with unfamiliar accents, fast speech, and limited exposure to authentic listening input (Ramadhianti & Somba, 2021); (Wahyu et al., 2025).  The present study seeks to address this empirical gap by conducting a qualitative case study at 'The Benefit,' an established English language course institution located in Pare. Specifically, this study focuses on senior secondary school students enrolled at the institution, examining how they navigate the process of developing their listening skills within the course's structured yet immersive learning environment. A case study approach was selected for its capacity to capture the complexity and the uniqueness of individuals and collective learner experiences, thereby providing authenticity, contextually and grounded insights. By foregrounding the students' own perspectives and lived experiences, this study is guided by two central research questions: (1) What strategies do senior secondary school students at 'The Benefit' employ to develop their listening skills through the English language course in Pare? and What challenges do senior secondary school students at 'The Benefit' encounter in developing their listening skills through the English language course in Pare?.
Ultimately, this study is expected to yield both theoretical and practical contributions to the field of English language education in Indonesia. Theoretically, it enriches the existing literature on out-of-class English language learning and the dynamics of listening skill development within an immersive environment. Practically, the findings can serve as a reflective framework for educators, course administrators, and policymakers in designing more adaptive, effective learning programs tailored to student needs. Additionally, this study offers a valuable reference point for prospective students considering intensive courses in Pare to optimize their English listening comprehension.
METHODS 
3.1 Research Design
This study employs a qualitative approach with a descriptive case study design to examine the strategies and challenges faced by students and tutors in listening courses. Qualitative research is an inquiry approach focused on understanding how individuals make meaning of their experiences within real-life contexts, prioritizing rich, non-numeric data gathered through tools such as interviews, observations, and textual analysis, rather than the measurement-oriented methods characteristic of quantitative research (Denzin & Lincoln, 2018, as cited in (Regmi, 2024). This approach was chosen because it aligns with the research objective of exploring students' lived experiences in attending intensive English course programs in Pare, particularly at The Benefit, regarding the development of listening skills.
3.2 Participants and Sampling Technique
Participants were selected using purposive sampling based on the criteria. The number of participants in this study was 5 active high school students and 1 tutor from The Benefit courses to support the students' viewpoint, which was considered adequate to achieve data saturation in the case study.
The participant inclusion criteria are as follows:
Table 1: Purposive Sampling Criteria
	No.
	Criteria
	Description

	1
	Student status
	Active high school students who have participated in the course at The Benefit 

	2
	Course duration
	Minimum participation of 2 weeks in the courses

	3
	Course focus
	Listening classes

	4
	Willingness to participate
	Willing to be interviewed in-depth and to provide honest information



3.3 Data Collection Technique
Data were collected through three complementary techniques:
(1)    	Semi-structured in-depth interviews — as the primary instrument. One student and one tutor from The Benefit were interviewed, conducted online via google meet, recorded with participants' consent, and lasted 37 minutes for 1 session. The interview guide covered questions about experiences in listening class, learning strategies and challenges.
(2)    	Passive participatory observation —  Google Form served as a question reference without face-to-face interaction, enabling data collection from respondents who could not attend online sessions.
(3)    	Documentation — consisting of field notes, screenshots of Google Form participants and recording of the interview with participants and tutors via Google meet.
3.4 Data Analysis Technique
This analysis was conducted using (Brown, 2001a) theory in Teaching by Principles, which emphasizes the importance of language learning principles. The analysis process follows these steps:
1. Data reduction — interview transcripts, Google Form observation results, and documentation were read repeatedly to identify statements relevant to the listening learning experience.
2. Theme categorization — significant statements were systematically classified into thematic categories grounded in (Brown, 2001a) Principles, including intrinsic motivation, learning strategy use, classroom interaction, and affective allowed patterns within the data to surface organically from participants’ accounts (Braun & Clarke, 2022)
3. Meaning interpretation — each thematic category was analyzed in-depth to uncover the underlying meanings embedded in participants’ experiences, with careful attention to individual differences in self-confidence and intrinsic motivation. Both were highlighted as central to language learning success by (Brown, 2001a) and shaped their engagement with the listening course.
4. Synthesis of findings — the analyzed themes were integrated into a holistic description of the experiences, illustrating how (Brown, 2001a)principles are reflected in students' experiences of attending listening courses in Pare. In particular, the Principle of Strategic Investment (p. 59), which holds that learners' active deployment of strategies is as important as the teacher's methods, and the Intrinsic Motivation Principle (p. 59), which asserts that the most powerful learning rewards are those that arise from within the learner. So, it provided a theoretically grounded foundation for interpreting how students engaged with and responded to listening instruction at The Benefit.
By anchoring data analysis within (Brown, 2001a) established framework, this study not only describes students' experiences but also connects those experiences to research-derived principles of language learning, thereby strengthening the explanatory value and scholarly contribution of the findings.
3.5 Data Validity
Data validity was maintained through several strategies referring to the concept of trustworthiness as developed by Lincoln and Guba (1985, as cited in (Rozikin et al., 2026) :
(1) Source triangulation — interviews, Google Form observation, and documentation were cross-examined to corroborate or challenge emerging interpretations. This study applied method triangulation by systematically combining all three data sources; convergence across sources strengthened confidence in the findings, while inconsistencies prompted deeper analytical exploration (Rozikin et al., 2026).
(2) Member checking — upon completing the initial analysis, the researcher's interpretations were returned to participants for verification. This process ensured that the findings accurately reflected participants' lived experiences rather than the researcher's assumptions, thereby strengthening the credibility of the conclusions (Rozikin et al., 2026) .
(3) Thick description — findings were reported with sufficient contextual detail to allow readers to assess their transferability to other settings. Rather than simply narrating what occurred, the researcher explained the why and how of each finding within its specific social and educational context, enabling informed judgments about the applicability of the results (Rozikin et al., 2026).
(4) Peer debriefing — analytical processes and tentative findings were presented to experienced colleagues in qualitative language education research. Through critical questioning and alternative interpretations offered by peer debriefers, potential researcher bias, unarticulated assumptions, and logical gaps were identified and addressed, ensuring the consistency and integrity of the overall analysis ((Rozikin et al., 2026).
RESULTS AND DISCUSSION 
4.1 Overview of Participants
      This study involved five senior high school students and one tutor enrolled in The Benefit courses at English language institutions in Pare, Kediri. The students’ ages ranged from 17 to 18 years, while the tutor, originally from Kalimantan, has been working at The Benefit for one year. All participants came from diverse regions of Indonesia, including Sumatra, Belitung, Sabak, Bitung, Probolinggo, and Kalimantan. The students attended the program for durations ranging from two weeks to three months, reflecting varied levels of exposure to the listening-focused curriculum. This variation was considered sufficient to capture a range of experiences relevant to the study.
Table 1. Participant Demographics
	Group
	Initials
	Age
	Origin
	Duration at The Benefit

	Student
	S1
	18
	Sumatra
	3 months

	Student
	S2
	17
	Belitung
	2 months

	Student
	S3
	18
	Sabak
	2 months

	Student
	S4
	17
	Probolinggo
	2 weeks

	Tutor
	T1
	Not provided
	Kalimantan
	1 year


 
        All participants had enrolled in courses that included dedicated listening classes, thereby satisfying the inclusion criteria established for this study.
4.2 Students' and Tutor Strategies in Developing Listening Skill
     "Getting my ears accustomed to hearing English every day was crucial. In Pare, I had the opportunity to listen to conversations, pronunciation, and various English accents firsthand more frequently. What changed the way I understood English the most was the supportive environment that encouraged me to keep practicing. As a result, I became more confident and less afraid of making mistakes when listening to or speaking English." (S1) 
 
    S1 emphasized the importance of consistent exposure to spoken English as an effective strategy for improving listening skills. She explained that the authentic learning environment at Pare facilitates this process by providing students with numerous opportunities to engage with English in everyday communication, thereby encouraging continuous practice and enhancing their listening abilities. By regularly listening to English every day, learners have the opportunity to naturally recognize sound patterns, intonation, vocabulary, and accent variations. A learning environment rich in language input enables the comprehension process to develop gradually through repeated interaction with English. Consistent exposure not only helps learners understand the message being conveyed but also enhances their sensitivity to the phonological features of the English language.

 “The teaching methods used by the tutors really helped me because they taught me patiently and effectively.” S2

Based on the interview results of S2, participants reported that the teaching methods used by the tutors significantly improved their listening skills. According to the participants, the tutors presented the material gradually, clearly, and systematically, which made the learning process easier to understand. This teaching approach, implemented steadily and consistently, helped participants follow the material more effectively and reduced their difficulties in comprehending spoken English. 

"I'm willing to try speaking up, even if I make mistakes. With the tutor's help, I can genuinely improve my English skills." S3

Based on the interview results of S3, participants stated that having the courage to speak English, even when uncertain about their accuracy, was one of the key strategies that helped improve their language skills. They emphasized that this process was more effective when guided by a tutor who provided immediate corrections and feedback. In their view, the combination of courage and tutor guidance significantly contributed to the development of their English skills, especially listening.

"The most effective factor for me has been the English Area, the immersive environment where English is used at all times. Being constantly surrounded by the language has significantly accelerated my progress. In addition, listening to unfamiliar vocabulary repeatedly every day has helped me internalize new words and improve both my listening and speaking skills progressively." S4

Based on the interview results of S4, the participant highlighted the role of an immersive English environment as the most impactful strategy in developing her listening skills. Despite having no prior foundation in English listening before enrolling, describing her starting point as essentially zero S4 reported noticeable progress within just two weeks of consistent immersion at The Benefit. She underscored that the English Area, where English is used exclusively at all times, created natural and continuous listening opportunities that accelerated her comprehension far beyond what self-study at home could achieve. According to (Paramita et al., 2024) , students who are exposed to exclusive English-medium instruction demonstrate better fluency and listening comprehension compared to their peers in bilingual or mixed-language learning environments, as the constant use of the target language creates a more immersive and engaging experience that naturally deepens comprehension over time. In addition to environmental immersion, S4 identified the daily and repeated exposure to unfamiliar vocabulary as a key mechanism for building listening competence. By encountering new words repeatedly in authentic contexts, she was gradually able to recognize and internalize them, which in turn improved both her listening comprehension and spoken fluency.This is consistent with (Brown, 2001a) who asserts that utilizing authentic language and real-world contexts in listening instruction enables learners to connect classroom activities to genuine communicative goals, making it more likely that they will engage with and internalize the language they encounter 
 "Before the session begins, I always prepare materials tailored to each class, since every session has different needs. My first strategy is providing fill-in-the-blank texts whose context matches the audio. Before playing it, I give students clues so they can predict what they are about to hear. I also teach them to use keyword identification, scanning, and skimming to guide their comprehension." (T1)
Based on the interview results of T1, the tutor employed a structured set of instructional strategies specifically designed to scaffold students' listening comprehension. She has been teaching at The Benefit for over a year, and described her approach as both preparatory and process-oriented. Before each session, she customized her materials to match the distinct needs of each class, ensuring that the content remained relevant and accessible. During the session, she implemented two primary strategies: first, providing fill-in-the-blank texts whose context aligned closely with the audio content, which encouraged students to engage actively with the material rather than passively receiving it; and second, offering anticipatory clues before playing the audio, prompting students to predict the content they were about to hear. This pre-listening technique is widely recognized in language pedagogy as an effective method for activating prior knowledge and reducing cognitive load during listening tasks. (Brown, 2001a)argues that teachers should encourage the development of listening strategies, including looking for key words, predicting a speaker's purpose from contextual cues, and associating new information with existing cognitive structures, which directly parallel the instructional approach T1 consistently applied in her classes (p. 259). (Movva et al., 2022) further explain that the pre-listening stage is critical because it directs students toward the listening passage, piques their curiosity, and informs them about the purpose of listening. From all of which are evident in T1's deliberate, structured approach to lesson preparation at The Benefit.
4.3 Student’s and Tutor Challenges in Developing Listening Skills

“The biggest challenge I faced was understanding pronunciation, as some words sounded different from what I had learned before. Additionally, I struggled to distinguish between various English accents. However, through daily listening practice such as listening to audio recordings, watching movies, and engaging in face-to-face conversations my listening skills gradually improved.” S1

  Participants S1 identified variations in pronunciation and accents as the primary challenges in improving their listening comprehension. They reported difficulty recognizing words because the actual pronunciation often differed from what they had previously learned. Additionally, distinguishing between various English accents created an additional barrier to understanding spoken communication. To address these challenges, participants engaged in regular listening practice using audio materials, films, and live conversations. Continuous exposure to authentic spoken English gradually improved their ability to recognize pronunciation patterns and understand speech more effectively. These findings support the view that consistent listening practice and exposure to varied language input can enhance learners’ listening comprehension by increasing their familiarity with natural pronunciation and accent diversity.  This challenge is further compounded by limited exposure to accent variation outside the classroom, as Indonesian EFL learners have been found to struggle significantly with accents beyond American English, particularly British English due to differences in pronunciation and intonation that they are unaccustomed to hearing (Adi et al., 2022). 

"Feeling hungry at odd hours." S2

  S2 Students often experience hunger at irregular times, which can negatively affect their concentration and energy levels during learning activities. Therefore, maintaining a balance between study schedules and mealtimes is essential to support students' physical health and optimize their academic performance.

“Forming sentences correctly according to English grammar such as knowing when to use "will" and when to use "do" or "does" remains challenging for me in everyday conversation.” S3
  Participants S3 reported difficulty constructing grammatically correct sentences in English, particularly in determining the proper use of grammatical structures such as "will," "do," and "does" during everyday conversations. This challenge was especially evident in spontaneous speaking situations, where participants needed to produce speech quickly and accurately. These findings suggest that although learners may understand English grammar rules, applying those rules in real-time communication remains a significant obstacle. These difficulties may stem from limited opportunities to practice grammar in authentic speaking contexts and the cognitive demands of simultaneously focusing on fluency and accuracy.  Comprehending syntactic and semantic structures involves a bottom up process, and when these structures are not perceived, recognized, or comprehended, learners tend to rely on background knowledge and contextual cues to compensate for the loss in lower level processing (Meng et al., 2023a). When learners encounter difficulties at the perception and parsing stage, fluent listening comprehension is frequently obstructed, as most common listening barriers among EFL learners are rooted in their inability to accurately segment and parse incoming speech (Meng et al., 2023a) 

"The biggest challenge has been vocabulary. Encountering words I do not yet know makes it difficult to follow the audio, as I cannot process what I cannot recognize. This is primarily a linguistic barrier rather than an environmental one." S4
Based on the interview results of S4, the participant identified vocabulary as the central obstacle in developing her listening skills. She explained that when she encounters unfamiliar words during audio input, her comprehension breaks down entirely, as her inability to recognize a word prevents her from processing the meaning of the surrounding speech. Notably, S4 framed this as a purely linguistic challenge rather than a contextual or motivational one, which distinguishes her experience from those of S2 and S3. According to (Meng et al., 2023b)vocabulary recognition is among the most prevalent cognitive barriers in EFL listening comprehension, as failures at the lexical level directly disrupt the listener's ability to construct meaning from incoming speech, confirming that lexical gaps not environmental conditions  are frequently the root cause of listening breakdowns. This aligns with S4's account, in which the immersive environment of The Benefit was experienced as supportive, yet vocabulary deficiency remained an internal linguistic barrier that the environment alone could not immediately resolve. Over time, however, S4 reported that the tutors' strategy of clarifying vocabulary items that sound similar to one another, combined with the gradual increase in audio speed, helped her move from passive exposure to active comprehension. This pedagogical approach reflects (Brown, 2001a)  bottom-up processing principle, which asserts that listening comprehension begins at the level of individual sounds and words before building toward lexical and grammatical meaning, meaning that unresolved gaps in vocabulary recognition at this foundational level will obstruct the entire comprehension process. Brown further emphasizes that tutors should encourage learners to develop listening strategies such as guessing at meanings and seeking clarification precisely the scaffolding that S4's tutors provided as these strategies equip learners to manage unknown lexical items without comprehension breaking down entirely. Her experience illustrates that while an immersive setting provides the necessary input, targeted vocabulary reinforcement by tutors remains indispensable in bridging the gap between exposure and understanding.
"The most common difficulty I observe among senior high school students is that they tend to get stuck on a single question. Once they lose track, their focus drops, and they cannot keep up with the rest of the listening task. Beyond that, unfamiliar vocabulary is the first barrier when students cannot catch a word, it blocks them from answering subsequent questions. Pronunciation patterns they are unfamiliar with and the speed of the audio compound this further." (T1)
From the tutor's perspective, T1 identified a convergence of linguistic and cognitive challenges that consistently hindered senior high school students' listening comprehension at The Benefit. The most prominent challenge observed was students' tendency to become fixated on a single unanswered question, a pattern that progressively disrupted their concentration and caused them to fall behind during the listening session. This is consistent with the nature of fill-in-the-blank listening tasks, where sustained attention across multiple items is required and a single moment of lost focus can cascade into broader comprehension failure. T1 further noted that unfamiliar vocabulary constituted the primary linguistic barrier, as students who failed to decode an unknown word were subsequently unable to process the questions that followed. This was compounded by two additional challenges: exposure to pronunciation patterns that students had not previously encountered, and the fast delivery speed of the audio material. This pattern was further corroborated at the senior high school level, where accents, pronunciation, speed of speech, insufficient vocabulary, and lack of concentration were identified as the major problems encountered by eleventh-grade EFL students in listening comprehension tasks (Saputra et al., 2021)Both of which place considerable demands on learners' bottom-up processing abilities. Collectively, these challenges place considerable demands on learners' bottom-up processing abilities from what (Brown, 2001b)describes as the decoding of sounds, words, and grammatical structures sequentially toward meaning, a process that can be severely disrupted when any one of its foundational elements, lexical knowledge and breaks down (p. 260).
4.4 Overall Consistency: Strategies and Challenges
  	When examining all respondents’ answers as a whole, a fairly consistent pattern emerges between the strategies they employed and the challenges they encountered while learning listening skills at The Benefit Pare.
From the perspective of learning strategies, almost all informants both students and tutors, agreed that two factors had the greatest impact: the English-speaking environment and the tutors’ gradual teaching approach. S1 and S4 both mentioned that the English Area in Pare was the most significant factor in improving their abilities because their ears were constantly exposed to authentic English daily, rather than merely listening to recordings in the classroom. Meanwhile, S2 experienced substantial benefits from the tutors’ step-by-step teaching method, which aligns with T1’s explanation that students were given clues before the audio was played so that they could predict the content of the material. Thus, the students’ experiences and the tutors’ instructional approaches complement one another. In addition, S3 highlighted a more personal dimension of learning strategy: the courage to speak despite the fear of making mistakes. According to her, this willingness to try, combined with feedback from tutors, contributed significantly to the development of her skills. This aligns with the finding that scaffolding procedures, whether cognitive or metacognitive in type, provide learners with an emotionally positive attitude, and even when the cognitive benefits are not immediately noticeable, the supportive atmosphere created by scaffolding leads to learners' positive emotional stance, which in turn contributes to their educational development. S1 also added that the supportive environment in Pare increased her confidence and reduced her fear of making mistakes when listening and speaking, which resonates with (Ahmadi Safa & Motaghi, 2021)observation that delivering high-quality instruction in the form of scaffolding creates caring and positive environments that enhance the academic development of all students and shape lifelong attitudes. S1 also added that the supportive environment in Pare increased her confidence and reduced her fear of making mistakes when listening and speaking.
In terms of challenges, one issue was mentioned by almost all informants without exception: vocabulary. S4 explained that encountering unfamiliar words immediately disrupted the flow of listening comprehension. T1 observed the same phenomenon among students; once they missed a single word, they often lost focus, which affected their ability to answer subsequent questions. This indicates that vocabulary is not merely a common challenge but a major bottleneck in the listening comprehension process. Furthermore, S1 struggled with variations in pronunciation and differences in accents that sounded different from what she had previously learned at school. S3 faced a slightly different challenge related to grammar, particularly determining when to use will, do, or does, which she found difficult to apply spontaneously in everyday speaking and while processing sentences during listening activities. Meanwhile, S2 mentioned what might seem like a minor issue but turned out to have a considerable impact: hunger at irregular hours due to the intensive course schedule, which affected her concentration.
An interesting finding from these results is that the strategies and challenges did not exist independently; rather, they were closely interconnected. The immersive environment, identified as the most effective strategy, simultaneously became a source of challenges because students had to confront authentic accents and unfamiliar speech rates. Similarly, the tutors’ instructional approaches appeared to be intentionally designed to address the difficulties experienced by students, such as becoming stuck on a single question or struggling with unfamiliar vocabulary. These findings suggest that the process of learning listening skills at The Benefit Place is not a linear journey but a dynamic one, shaped by the interaction between environmental exposure, tutor support, and the students’ own willingness to continue trying and learning.

CONCLUSION
This study investigated the strategies and challenges experienced by senior secondary school students and their tutor at “The Benefit” English course in Kampung Inggris Pare in developing listening skills. Through a qualitative case study employing semi-structured interviews, participatory observation, and documentation, several key findings emerged.
In terms of strategies, the immersive English-speaking environment of Pare emerged as the most impactful factor, providing students with constant authentic listening input that accelerated their comprehension far beyond what conventional classroom settings could offer. The tutor’s structured instructional approach, including the use of fill-in-the-blank tasks, anticipatory cues, and vocabulary clarification, further scaffolded students’ comprehension development. On a more personal level, students’ willingness to engage actively and take communicative risks, supported by tutor feedback, also contributed meaningfully to their progress. These findings align with (Brown, 2001b)principles of strategic investment and intrinsic motivation, which highlight the central role of learner agency and environmental affordance in language acquisition.
With regard to challenges, vocabulary deficiency was identified as the most pervasive barrier, consistently disrupting students’ ability to construct meaning from audio input. This was compounded by unfamiliar accents, pronunciation variation, rapid speech rates, and difficulties applying grammatical structures in real-time listening contexts. The tutor similarly observed that students who became fixated on a single unknown item rapidly lost focus for the remainder of the listening task, underscoring the cascading nature of lexical gaps in listening comprehension. Notably, one participant also identified physical fatigue from the intensive course schedule as a factor affecting concentration, highlighting the importance of holistic learner wellbeing in immersive program design.
Overall, these findings suggest that the most effective pathway to listening skill development in intensive course settings lies at the intersection of environmental immersion, targeted pedagogical scaffolding, and active learner engagement. Listening skill development is not linear; it is a dynamic process shaped by the constant interplay between exposure, instruction, and individual learner initiative. This study contributes to the growing body of literature on non-formal English language learning in Indonesia and offers practical implications for educators, course administrators, and policymakers in designing more adaptive listening-focused programs. Future research is encouraged to broaden participant samples, incorporate longitudinal designs, and examine the role of digital tools in supporting listening development within immersive learning communities such as Kampung Inggris Pare.
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