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ABSTRACT - (Arial 12 pt, Bold, Uppercase)
This qualitative study explored how non-English major undergraduate students at Universitas Islam Kadiri Kediri utilize Artificial Intelligence (AI) to complete English course assignments. While prior research often emphasizes statistical effectiveness or general perceptions, this study employed a descriptive qualitative design to examine authentic, day-to-day academic practices. Data were gathered from eight purposively selected participants through Google Forms questionnaires and classroom observations, subsequently analyzed using thematic analysis. The findings identified four primary themes: (1) AI as a multifaceted support tool for assignments, (2) critical evaluation strategies for AI outputs, (3) perceived educational benefits, and (4) encountered challenges. Students frequently integrated tools like ChatGPT, Grammarly, QuillBot, and DeepL to assist with grammar, vocabulary, idea generation, and translation. Observations confirmed immediate AI usage via smartphones upon receiving tasks. Although students valued AI for enhancing efficiency and fostering autonomous learning, they remained wary of "AI hallucinations," prompt engineering difficulties, and academic integrity risks. Crucially, all participants practiced critical verification of AI-generated content rather than passive acceptance. The study concludes that AI serves as a valuable learning companion that supplements, rather than replaces, the learning process. Effectiveness depends on a student’s ability to critically and ethically mediate technology. Consequently, higher education institutions should prioritize AI literacy and ethical awareness to ensure responsible integration in language education.
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INTRODUCTION 
Digital technology's quick development has drastically changed how instruction and acquisition of take place in a variety of academic fields. The development of artificial intelligence (AI), a breakthrough that is significantly altering modern teaching methods, lies at the heart of this shift. AI is fundamentally about computer architectures designed to mimic human cognitive functions, from decisions on their own and creative creation to language comprehension and problem-solving (Sumakul et al., 2022; Sheikh et al., 2023). In order to improve instruction, student participation, assessments, and general academic output, universities are increasingly integrating these intelligent technologies into their frameworks, indicating a profound digital transformation in higher education (Tahiru, 2021). The current trend has been further accelerated by recent developments in generative AI, which offer students with instant access to language instruction, customized feedback, and content creation tools that support a range of academic activities (Lim et al., 2023; Huang & Mizumoto, 2024).
AI has been drawing a lot of scholarly attention in the field of English language teaching as a potential tool to encourage language learning. AI-enhanced learning environments have been shown to support the development of basic language skills, including speaking, listening, reading, and writing, as well as vocabulary growth, grammatical accuracy, and language practice (Dai & Liu, 2024; Lee et al., 2024; Yuliani et al., 2024). In addition, students can participate in personal learning experiences, get instant feedback, and access a variety of language materials that might not be easily accessible in conventional classroom settings thanks to AI technologies (Dai & Liu, 2024). These characteristics have made AI an increasingly important component of the modern English language instruction framework.
Academic writing tasks have seen a particularly noticed increase in the use of AI. One of the most difficult language skills for many EFL students is academic writing, which calls for skill in concept organization, coherence, grammar, vocabulary, and academic conventions (Campbell, 2019). These difficulties often consist worse for students who do not major in English by their low language skills, lack of exposure to the language, and different academic responsibilities from their disciplinary studies. As a result, students often look for extra help to effectively manage writing assignments.
According to recent studies, students' writing processes have routinely to integrate AI-powered writing tools. Learners can benefit from applications like ChatGPT, Grammarly, Quillbot, and machine translation systems when they are brainstorming, drafting, revising, editing, and proofreading (Song & Song, 2023; Wang, 2025). By providing automated feedback on organization, coherence, grammar, and vocabulary, these tools help students find their weaknesses and make more effective revisions to their works (Chen, 2023; Zhao, 2022). In addition, by offering prompt assistance that would normally requires significant teacher interaction or peer support, AI systems may help students overcome time limits (Song & Song, 2023). 
Students' approaches to English course assignments have clearly changed as a result of the increasing accessibility of AI technologies. Many students now use AI-powered tools to help with different phases of assignment completion rather than depending only on traditional learning materials like textbooks, dictionaries, or instructor comments. AI tools can be used for idea generation, text drafting, grammatical correction, sentence paraphrasing, material translation, language accuracy verification, and clarification of concepts. These technologies are especially inviting in hectic academic settings because they provide instant help that is accessible to many students at any time and from any location. 
Despite these advantages, educators and scholars are still debating the growing use of AI in academic writing. Although AI can help students improve their writing skills and increase their learning autonomy, there are also worries about the potential for over-reliance on automated support, plagiarism, unclear authorship, and wrongful application of AI-generated content (Flanagin et al., 2023; Huang & Tan, 2023). In relation to some academics, learners may become less engaged in the cognitive processes required for language development and critical thinking if they depend too much on AI-generated recommendations (Yan, 2023; Wang, 2025). In addition, concerns about how well AI-assisted texts reflect students' own skills and knowledge have appeared, which concerns crucial issues for academic integrity in higher education settings.
However, current research shows that learners' use of these technologies—rather than the technology themselves—impacts the effectiveness of instruction of AI. In accordance with Yoon (2019), users' goals, tactics, and degrees of critical participation have a significant impact on how well AI-supported learning works. Therefore, it becomes crucial to fully understand how students actually engage with AI in order to integrate it into language instruction in a responsible and pedagogically significant way. 

The potential of AI-assisted language learning to support English language development has been displayed in an increasing amount of studies. AI tools have been shown to improve writing, language correctness, learner engagement, and self-regulated learning in a variety of educational environments (Liu et al., 2021; Nazari et al., 2021; Huang et al., 2023; Song & Song, 2023). These results imply that AI could serve as both a technology tool and a type of learning scaffold that offers specific support and quick feedback. 
In contrast, the literature also highlights significant differences. Researchers identify issues about dependency, ethical use, and the possible weakening of learners' independent writing abilities, even as numerous studies highlight benefits in writing performance, motivation, and engagement (Huang & Tan, 2023; Yan, 2023; Baek et al., 2024). Additionally, previous studies has approached AI from a variety of perspectives, such as improving writing performance, student perceptions, technology acceptability, self-efficacy, and instructional effectiveness. When taken as a whole, these studies show the advantages and disadvantages of AI-assisted acquiring a language, suggesting the need for more contextualized analyses of how students truly implement AI into their regular academic routines. 
The majority of the current literature has focused on measuring learning outcomes, writing performance, motivation, technology acceptance, self-efficacy, and perceptions toward AI tools, considering the fact that earlier research has produced useful information about AI-assisted language learning (Liu et al., 2021; Song & Song, 2023; Baek et al., 2024). Though considerably less attention has been paid to investigating how non-English major students actually use AI during the completion of English course tasks, these research have substantially improved understanding of AI's educational potential. 
Additionally, while the everyday realities of AI use—including students' goals, decision-making processes, methods, obstacles, concerns, and learning experiences—remain less fully understood, current research frequently looks at AI from the perspective of effectiveness or learner attitudes. Studying non-English majors' lived experiences with AI can offer more insight of how these technologies are incorporated into real-world learning processes, since they often face different language and academic challenges. These insights are especially crucial for guiding appropriate AI integration that promotes language acquisition while reducing the risks of academic misconduct and overreliance.
METHODS 
In order to look into how university students who do not major in English utilize artificial intelligence (AI) technologies to complete English course tasks, this study used a descriptive qualitative research approach. Because the study aimed to understand students' experiences, goals, tactics, perceived advantages, difficulties, and worries associated with AI application in real-world learning environments, a qualitative approach was considered appropriate. The study aimed to explore the meanings and practices that students created in their regular academic activities rather than analyzing causal connections or statistically calculating efficacy. This method is in line with qualitative research, which places a strong emphasis on understanding phenomena in their natural environments and analyzing participant experiences in light of their social context (Sugiyono, 2017). 
Because students' interactions with AI tools are influenced by contextual, academic, and personal elements that cannot be fully captured through numerical measurements, qualitative research is especially appropriate for studying AI-assisted learning practices. According to Sugiyono (2017), qualitative research focuses on collecting detailed and significant data from naturally occurring situations, allowing researchers to fully understand participants' perspectives and experiences.
Participants
Undergraduate students from non-English departments at Universitas Islam Kadiri Kediri who were enrolled in required English courses made up the study's participants. Students who were not majoring in English, had taken or were enrolled in an English course, and had prior experience utilizing AI tools for English assignments were chosen for the study using purposive sampling. Nine students from various fields of study took part in the investigation. They claimed to have used ChatGPT, Grammarly, Quillbot, Google Translate, DeepL, and other similar AI-based programs. These individuals were picked because their experiences might offer deep and pertinent insights into the real-world use of AI in finishing English course tasks.
Instruments
In this study, the researcher was the main tool for collecting and analyzing data in compliance with the principles of qualitative research (Sugiyono, 2017). A semi-structured interview guide that was created based on the study's objectives and important literature on AI-assisted language learning was used to gather data on a variety of topics, including the AI tools that students use, their goals and methods of use, perceived advantages, difficulties they face, and issues with academic integrity, trust, and responsible AI use. Participants were able to freely communicate their experiences thanks to the semi-structured style, which also made sure that the discussion stayed on topic with the study's goals.
Procedures
An online survey shared via Google Forms was used to collect data throughout the 2026 academic year. Participants were made aware of the study's objectives, the voluntary nature of their participation, and the confidentiality of their answers prior to filling out the questionnaire. Students who did not major in English but fit the preset criteria—such as having used AI technologies for English course assignments—were given the questionnaire. Open-ended questions in the questionnaire encouraged participants to share their experiences with AI tools, including the kinds of AI applications they used, their goals and methods of use, the advantages they saw, and the difficulties or worries they ran into when finishing English course assignments.
Data Analysis	
Thematic analysis was used to investigate the data collected. In order to become comfortable with the data, the analysis started with reading participant responses several times. Next, relevant information about the use of AI in English course assignments was thoroughly coded. Following their grouping into more general categories, similar codes were inductively built into themes that represented the experiences, goals, tactics, advantages, difficulties, and worries of students with regard to the usage of AI. The researcher continually reviewed the responses and verified that the interpretations correctly represented the viewpoints and experiences of the participants by comparing and contrasting the developing themes with the original data.
RESULTS AND DISCUSSION 
Results
Students' Use of AI Tools in English Course Assignments 
The results showed that students' methods for finishing English course assignments now depend significantly on artificial intelligence (AI). All participants reported utilizing AI-assisted tools to support a variety of language-related tasks, based to the questionnaire responses. ChatGPT, Grammarly, Quillbot, Google Translate, DeepL, and other AI-enabled apps were among the most often mentioned platforms.

Classroom observations provided additional support for the conclusions. Students were often seen using AI apps on their smartphones as soon as they received assignment rules for English writing assignments. Many students actively used AI technologies to develop ideas, confirm grammar, translate idioms, and improve sentence building rather than depending only on textbooks, dictionaries, or their own language understanding. This finding suggests that AI is now a frequently available educational tool that students naturally integrate into their academic practices. 
Four main themes emerged from the data analysis: (1) AI as a learning and assignment help tool; (2) students' methods for assessing AI-generated responses; (3) perceived advantages and learning support; and (4) difficulties and worries with AI use.
AI as a Learning and Assignment Support Tool 
Participants explained AI as a useful tool that helps them get past difficulties with English assignments. The majority of participants reported that AI improved their productivity, especially when facing language-related problems.
Several participants reported that AI functions as a learning companion rather than a direct replacement for their own work. One participant stated:
“Ya, saya akan terus menggunakannya sebagai mitra belajar utama saya.” (P1)
Similarly, another participant explained that AI enabled independent learning without requiring constant assistance from others:
“Membuat saya lebih mandiri karena saya bisa belajar dan mengevaluasi kesalahan kapan saja tanpa bantuan orang lain.” (P2)
These responses suggest that students perceive AI as an accessible support system that provides immediate assistance during the completion of English assignments. The availability of instant feedback and explanations allows students to seek help independently whenever they encounter linguistic difficulties.
Students' Strategies in Using AI
One significant finding relates to how students engage with responses produced by AI. The participants reported applying a variety of verification and revision techniques prior to utilizing AI-generated content in their assignments, contradicting the general assumption that students simply duplicate AI outputs.
Before turning in their work, the majority of participants said they critically examined AI outputs. A participant said: 
“Membaca ulang dan memeriksa tata bahasa serta kesesuaian maknanya secara mandiri.” (P1)
Other participants reported comparing AI-generated responses with external sources:
“Mencocokkan kembali jawaban AI dengan sumber eksternal lain seperti kamus, buku teks, atau Google.” (P3)
When AI produced inaccurate or unsatisfactory answers, participants tended to revise their prompts or seek alternative sources. As explained by one participant:
“Mengubah atau memperjelas perintah (prompt) baru agar AI memberikan revisi jawaban.” (P4)
Another participant mentioned:
“Beralih mencari alternatif aplikasi AI lainnya yang dirasa lebih akurat.” (P2)
These findings indicate that students do not always accept AI-generated information uncritically. Instead, they engage in an iterative process involving verification, comparison, prompt refinement, and evaluation. Such practices demonstrate an awareness that AI outputs require human judgment and validation before being used in academic work.
Perceived Benefits of AI Use
The employment of AI in English assignments has a number of advantages, according to the participants. The benefit that was most often mentioned was improved task fulfillment efficiency. Students described how AI allows them to quickly come up with ideas, comprehend new language, enhance grammar, and edit written materials. 
Furthermore, AI was perceived as supporting learner autonomy. One participant noted:
“Membuat saya lebih mandiri karena saya bisa belajar dan mengevaluasi kesalahan kapan saja tanpa bantuan orang lain.” (P2)
However, several participants emphasized that the benefits of AI should be viewed cautiously. Although AI improves efficiency, some students acknowledged that excessive dependence may reduce opportunities for independent language production. One participant stated:
“Dampaknya seimbang; efisiensi tugas meningkat tetapi keterampilan produktif mandiri saya sedikit berkurang.” (P3)
Several additional participants who shared similar opinions about finding a balance between convenience and the development of independent learning repeated this reaction. As a result, most students were aware of the benefits and potential disadvantages of AI-assisted learning. 
Challenges and Concerns Regarding AI Use
Although participants generally viewed AI positively, they also reported several challenges. One recurring concern involved the accuracy of AI-generated information. Several participants experienced situations in which AI produced incorrect or misleading answers.
For example, one participant stated:
“AI memberikan informasi yang keliru atau tidak akurat (AI hallucination).” (P2)
A similar concern was reported by another participant:
“AI memberikan informasi yang keliru atau tidak akurat (AI hallucination).” (P6)
In addition to accuracy issues, some students experienced difficulties in communicating effectively with AI systems. One participant explained:
“Kesulitan merumuskan perintah (prompt) yang tepat agar hasilnya sesuai kebutuhan.” (P1)
This finding suggests that successful AI use requires not only technological access but also prompt-writing skills and the ability to formulate clear instructions.
Other participants expressed concerns related to academic integrity. One participant stated:
“Khawatir hasil tugas terdeteksi oleh AI Detector atau dianggap melanggar integritas akademik.” (P3)
Meanwhile, several participants reported dissatisfaction with the quality of AI-generated language:
“Gaya bahasa atau jawaban yang dihasilkan AI terasa kaku dan kurang natural.” (P4)
Collectively, these findings indicate that students remain aware of the limitations and risks associated with AI-assisted learning. Rather than perceiving AI as a flawless solution, they recognize issues related to accuracy, naturalness, ethical use, and academic responsibility.
Critical Thinking and Responsible AI Use
A particularly strong finding emerging from the data concerns students' awareness of critical thinking when using AI. All participants emphasized the importance of evaluating AI-generated information rather than accepting it automatically.
One participant explained:
“Sangat penting karena AI sering membuat kesalahan dan mahasiswa harus bertanggung jawab atas tugasnya.” (P5)
All participants consistently gave this response, indicating a common awareness that students are ultimately responsible for their academic performance. The participants agreed that AI can help with learning, but they also thought that human judgment is still necessary to ensure ethical compliance, accuracy, and relevance.
In addition, the majority of participants suggested advice rather than restriction when asked about institutional reactions to AI use. According to one participant: 
“Membimbing dan mengajarkan mahasiswa tentang cara penggunaan AI yang etis, benar, dan bertanggung jawab.” (P7)
This finding indicates that students expect higher education institutions to play an active role in developing AI literacy and promoting responsible AI practices rather than simply restricting the technology.
Discussion
4.1. AI as a Learning and Assignment Support Tool
One of the main findings of this study is that non-English major students perceive AI as a learning support tool that helps them overcome difficulties in grammar, vocabulary, sentence construction, and idea generation in English assignments. Consistent with previous studies (Dai & Liu, 2024; Agustin et al., 2025), AI provides immediate and personalized assistance that facilitates language learning. Classroom observations showed that students often accessed AI applications immediately after receiving writing tasks, indicating that AI has become a primary learning resource alongside traditional materials. Viewed through Vygotsky’s (1984) Zone of Proximal Development, AI functions as technological scaffolding by offering guidance and feedback that support task completion (Song & Song, 2023). Importantly, students saw AI as a complementary learning resource rather than a replacement for human learning, supporting the view that AI-assisted learning is a collaborative interaction between learners and technology (Huang et al., 2023; Song & Song, 2023).
4.2. Students’ Strategies in Using AI
Another significant discovery is that students used a variety of techniques to assess and improve AI-generated outputs rather than using AI passively. Rereading answers, verifying language and meaning, comparing data with other sources, editing questions, and, if needed, consulting alternative AI platforms were all reported by participants. Instead of just replicating AI-generated content, these activities show that students actively negotiate and assess knowledge. By demonstrating that AI use entails an iterative process of urging, analyzing, updating, and validating information, this discovery builds on earlier research that mostly focused on perceptions and effectiveness of AI tools (Liu et al., 2021; Nazari et al., 2021; Song & Song, 2023). 
Because successful AI-assisted learning increasingly depends on users' ability to communicate successfully with AI systems and critically analyze the ensuing outputs, the frequent updating of prompts also shows that prompt creation has emerged as a digital literacy skill (Wang, 2025). Therefore, rather than accepting generated responses unconsciously, using AI in English assignments can be viewed as an interactive learning exercise requiring strategic decision-making. 
4.3. Perceived Benefits of AI Use
The results show that students view AI as a useful tool for increasing productivity, offering immediate linguistic assistance, and encouraging independent learning. In addition to helping participants overcome challenges with writing, grammar, and vocabulary, AI allowed them to independently seek help when necessary (Dai & Liu, 2024; Lee et al., 2024; Hsu et al., 2023). The educational value of AI, however, may depend on striking a balance between technological support and active participation in the learning process, as students also acknowledged that an over-reliance on AI may limit opportunities to develop independent language skills (Yan, 2023; Huang & Tan, 2023).
4.4. Challenges and Concerns Regarding AI Use 
Participants noted a number of disadvantages to using AI despite its advantages, including erroneous information, trouble creating useful prompts, and worries about academic integrity. One well-known drawback of generative AI technology is that several students reported having AI hallucinations, in which answers were incorrect, irrelevant, or conflicting with assignment requirements (Baek et al., 2024; Wang, 2025). 
Additionally, participants had trouble effectively expressing their wants to AI systems, underscoring the increasing significance of prompt-writing abilities as a part of AI literacy. Concerns about authorship, plagiarism, and AI detection also came out, reflecting earlier conversations about the moral use of AI in higher education (Flanagin et al., 2023; Huang & Tan, 2023). However, students showed awareness of these risks and stressed the significance of utilizing AI responsibly, indicating that they actively negotiate the boundaries between academic duty and technological help. 
4.5. Critical Thinking and Responsible AI Use
Students’ strong emphasis on critical thinking emerged as one of the most significant findings of this study. All participants agreed that AI-generated outputs should not be accepted blindly because AI systems may produce inaccurate, misleading, or inappropriate information. Rather than reducing critical thinking, AI appears to increase the need for critical judgment, as students must continuously evaluate the accuracy, relevance, and reliability of generated content. Their practices of verifying information through dictionaries, textbooks, search engines, and alternative AI platforms demonstrate the application of critical evaluation skills and support the argument that AI literacy involves assessing information quality, not merely operating technology (Baek et al., 2024; Wang, 2025). Furthermore, participants expected lecturers and institutions to guide responsible and ethical AI use rather than prohibit it, suggesting that the key challenge for higher education is not whether AI should be used, but how it can be integrated effectively to strengthen critical thinking, ethical awareness, and AI literacy.

CONCLUSION 
This study explored how non-English major students use Artificial Intelligence (AI) in completing English course assignments and found that AI has become an important part of their academic practices. Students frequently use tools such as ChatGPT, Grammarly, QuillBot, Google Translate, and DeepL to support writing and other language-related tasks. Classroom observations further showed that many students immediately accessed AI applications after receiving writing assignments, indicating that AI has become a common learning resource alongside traditional materials.
The findings also revealed that students use AI actively rather than passively. They reported checking, revising, and verifying AI-generated information by comparing it with other sources, refining prompts, and seeking alternative platforms when necessary. These practices demonstrate the importance of critical engagement in AI-assisted learning.
Students perceived AI as beneficial for improving efficiency, providing instant language support, and promoting autonomous learning. However, they were also aware of challenges such as inaccurate information, prompt-writing difficulties, unnatural language outputs, and academic integrity concerns. All participants emphasized the need for critical thinking when using AI and acknowledged their responsibility for evaluating AI-generated content.
Overall, the study suggests that the educational value of AI depends not only on the technology itself but also on how students critically use and evaluate its outputs. Therefore, higher education institutions should focus on fostering AI literacy, critical thinking, and ethical awareness to support the responsible integration of AI in language learning.
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