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ABSTRACT
In Indonesia, private tutoring has been fast-growing as an additional method in English language teaching. However, there have been few studies on the effectiveness of tutoring programs versus just doing school assignments, especially in teaching English grammar and vocabulary to secondary school students. This study aims to investigate the effectiveness of a tutoring program at BSC (Binta Syukriyya Course), a private tutoring service in Nganjuk. The method used in this study is quantitative with a quasi-experimental pretest-posttest control group design. The study involved 20 junior high school students divided into two groups: an experimental group (n=10) who participated in a four-week tutoring program (three meetings per week) with an emphasis on English grammar and vocabulary, while the control group (n=10) only completed school assignments without support from the tutoring program. Data were collected through a pretest and posttest consisting of 25 multiple-choice questions (15 grammar questions and 10 vocabulary questions). The results showed that the experimental group experienced a statistically significant improvement, with mean scores increasing from 60 to 85, while the control group only increased from 60 to 65. These findings indicate that the tutoring program at BSC is more effective than only completing school assignments in teaching English grammar and vocabulary. The key factors supporting this effectiveness include consistent meeting frequency, individual attention, and direct feedback. This study recommends that private tutoring be integrated as a supplement to English language teaching in schools.
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INTRODUCTION 
The growing demand for English language proficiency in Indonesia has led to the rapid expansion of private tutoring services as a supplementary educational resource. Private tutoring, often referred to as shadow education, has become increasingly prevalent among secondary school students seeking to enhance academic performance beyond what is offered in formal school settings (Bray, 2009). In the context of English language learning, students commonly face challenges in mastering grammar and vocabulary, which are foundational components of communicative competence (Harmer, 2007).
The phenomenon of private tutoring in Indonesia reflects a broader global trend in which students and parents invest significantly in out-of-school educational support (Bray & Lykins, 2012). Despite this widespread practice, empirical research examining the comparative effectiveness of private tutoring versus school-only learning remains limited, particularly in Indonesian secondary education contexts (Zhang & Bray, 2017). While some studies have explored tutoring outcomes in general academic subjects, few have specifically addressed English grammar and vocabulary development through structured quasi-experimental designs (Kim, 2007).
Grammar and vocabulary are central to English language proficiency. Brown (2014) emphasizes that grammatical accuracy and lexical breadth are essential for effective communication, underpinning both receptive and productive language skills. Students who lack adequate grammar and vocabulary knowledge often struggle with reading comprehension, writing tasks, and spoken communication, thereby limiting overall English language development (Nation, 2001). Private tutoring centers, by providing structured and focused instruction, offer an environment potentially more conducive to targeted grammar and vocabulary improvement than general classroom instruction (Slavin, 1987).
BSC (Binta Syukriyya Course) is a private tutoring service based in Nganjuk, East Java, Indonesia, providing English language instruction to junior high school students. The center employs structured lesson plans with a particular emphasis on English grammar and vocabulary, offering three sessions per week over a four-week program. Practitioner-research of this kind—where the instructor is also the researcher—aligns with the tradition of classroom-based insider inquiry in second language education (Burns, 2010).
This study aims to fill the existing research gap by empirically investigating whether participation in the BSC tutoring program leads to significantly greater improvements in English grammar and vocabulary scores compared to students who rely solely on completing school assignments. The findings are expected to contribute to both theoretical understanding and practical recommendations regarding the role of private tutoring in Indonesian English language education (Bray, 2014).
Research Objectives
The primary objective of this study is to determine the effectiveness of the BSC private tutoring program in improving English grammar and vocabulary among junior high school students. Specifically, the study seeks to: (1) measure the pre- and post-test scores of both groups (Creswell, 2014); (2) determine whether there is a statistically significant difference in improvement between the two groups; and (3) identify the key instructional factors contributing to the effectiveness of the tutoring program (Ellis, 2009).
Significance of the Study
This study is significant for several reasons. First, it provides empirical evidence regarding the comparative effectiveness of private tutoring as an educational supplement in Indonesian contexts, contributing to the growing literature on shadow education in Asia (Bray, 2014; Zhang & Bray, 2017). Second, it offers practical insights for English language teachers and educational policymakers regarding the potential benefits of integrating structured tutoring programs into students' learning experiences (Richards & Rodgers, 2014). Third, it contributes to understanding how supplementary education interacts with formal schooling to shape student outcomes in Southeast Asian educational contexts (Bray & Lykins, 2012).

METHODS 
This study employed a quantitative approach using a quasi-experimental pretest-posttest control group design. This design was selected because it allows the researcher to examine the effect of a specific treatment on learning outcomes while controlling for pre-existing differences between groups (Creswell, 2014). As random assignment was not feasible in this naturalistic educational setting, the quasi-experimental design was the most appropriate methodological choice (Cohen et al., 2018).
Participants
The participants of this study were 20 junior high school students enrolled at BSC Nganjuk. Purposive sampling was used to select participants with comparable initial English proficiency levels (Creswell, 2014). The students were divided into two groups of ten: an experimental group and a control group. The experimental group attended the BSC tutoring program for four weeks with three sessions per week, while the control group continued with regular school assignments without supplementary tutoring. Both groups were matched based on pretest scores to ensure initial equivalence (Cohen et al., 2018). Participants were in the seventh or eighth grade, aged 12 to 14 years.
Instruments
The primary data collection instrument was a 25-item multiple-choice test measuring students' English grammar and vocabulary knowledge. The test consisted of 15 grammar items and 10 vocabulary items, aligned with the junior high school English curriculum. Grammar items focused on tenses, sentence structure, and parts of speech, while vocabulary items targeted word meaning, contextual usage, and word formation. The test was administered as both a pretest and a posttest. Content validity was established through alignment with curriculum guidelines and peer review by English language educators, consistent with best practices in instrument development (Brown, 2004; Hughes, 2003).
Procedures
The study was conducted over four weeks. In the first week, both groups completed the pretest under equivalent conditions. During the intervention period, the experimental group attended three tutoring sessions per week at BSC, each lasting approximately 90 minutes, following structured lesson plans targeting specific grammar and vocabulary topics (Richards & Rodgers, 2014). The control group continued their regular school routine, completing grammar and vocabulary assignments assigned by classroom teachers. At the end of the fourth week, both groups completed the posttest using the same instrument as the pretest, in accordance with quasi-experimental design protocols (Creswell, 2014).
Data Analysis
Data were analyzed using descriptive and inferential statistical methods. Descriptive statistics, including mean scores and standard deviations, were calculated for both groups at both time points (Fraenkel et al., 2012). An independent samples t-test was conducted to determine whether the difference in mean improvement scores between the experimental and control groups was statistically significant. The significance level was set at p < 0.05, which is the standard threshold in educational research (Cohen et al., 2018). All analyses were performed using SPSS version 25.0.

RESULTS AND DISCUSSION 
This section presents the findings of the study, followed by a discussion of the results in relation to relevant theories and prior research.
Pretest and Posttest Score Comparison
Table 1 presents the descriptive statistics for both groups. The experimental group had a mean pretest score of 60.00 (SD = 5.21), while the control group had a mean pretest score of 60.00 (SD = 5.35), indicating initial equivalence between the two groups (Creswell, 2014). After the four-week intervention, the experimental group demonstrated a substantial increase in mean posttest scores to 85.00 (SD = 4.89), whereas the control group showed only a marginal improvement to 65.00 (SD = 5.10).
Table 1: Descriptive Statistics of Pretest and Posttest Scores
	Group
	Pretest Mean
	Pretest SD
	Posttest Mean
	Posttest SD
	Mean Gain

	Experimental (n=10)
	60.00
	5.21
	85.00
	4.89
	25.00

	Control (n=10)
	60.00
	5.35
	65.00
	5.10
	5.00



The mean gain of 25 points for the experimental group compared to only 5 points for the control group represents a fivefold difference in learning improvement. This substantial difference is consistent with prior research indicating that structured supplementary tutoring leads to significantly higher academic gains than unsupported self-study (Bray & Lykins, 2012; Kim, 2007).
Inferential Statistics
An independent samples t-test was conducted to compare the mean improvement scores of the two groups. The results yielded a t-value of 12.47 (df = 18, p < 0.001), indicating a statistically significant difference between the groups. These findings confirm that the improvement in the experimental group was attributable to the tutoring intervention (Fraenkel et al., 2012). Table 2 presents the t-test results.
Table 2: Independent Samples T-Test Results
	Variable
	t-value
	df
	p-value
	Mean Difference

	Grammar & Vocabulary Gain
	12.47
	18
	< 0.001
	20.00



Discussion
The results provide compelling evidence for the effectiveness of structured private tutoring in improving English grammar and vocabulary. The experimental group's mean gain of 25 points aligns with findings from previous research demonstrating the academic benefits of supplementary education (Bray & Lykins, 2012; Zhang & Bray, 2017). The statistically significant t-test result (p < 0.001) further validates the positive impact of the BSC program.
Several factors appear to have contributed to the superior outcomes of the experimental group. First, the consistent meeting frequency of three sessions per week provided regular and distributed exposure to English grammar and vocabulary content. This aligns with Nation's (2001) argument that repeated and spaced practice is crucial for vocabulary acquisition and grammatical consolidation. Second, the small group setting at BSC facilitated greater individual attention compared to typical classroom settings. Finn and Achilles (1990) demonstrated that reduced class size positively correlates with academic achievement, and the BSC setting approximates this advantage.
Third, the provision of direct and immediate corrective feedback during tutoring sessions likely played a significant role in students' learning progress. Ellis (2009) highlights the importance of corrective feedback in second language acquisition, noting that timely error correction helps learners identify and address persistent grammatical errors. In the BSC program, the tutor was able to identify individual students' weaknesses and address them directly, a level of personalization that is difficult to achieve in conventional classroom settings (Vygotsky, 1978).
In contrast, the control group's limited improvement of 5 points suggests that completing school assignments alone provides insufficient practice and feedback for meaningful grammar and vocabulary development. While school assignments serve important consolidation functions, they typically lack the interactive and adaptive dimensions that characterize effective tutoring interventions (Vygotsky, 1978; Slavin, 1987). The results also resonate with Krashen's (1982) Input Hypothesis, suggesting that the comprehensible and graduated input provided in the tutoring program created favorable conditions for language acquisition beyond what the standard curriculum offered. Furthermore, Watanabe (2000) observed similar patterns in Japanese tutoring contexts, where structured out-of-school instruction consistently outperformed home-based self-study in measurable language gains.
These findings contribute to the broader literature on shadow education in Asia (Bray, 2014), demonstrating that well-structured private tutoring programs can serve as effective supplements to formal schooling in developing targeted language skills. The role of motivational factors should also be acknowledged: students who voluntarily attend tutoring may demonstrate higher intrinsic motivation, which Dörnyei (2001) identifies as a key driver of second language achievement.

CONCLUSION 
This study investigated the comparative effectiveness of private tutoring at BSC Nganjuk versus school-only task completion in teaching English grammar and vocabulary to junior high school students. Using a quasi-experimental pretest-posttest control group design (Creswell, 2014), the findings demonstrated that students who participated in the four-week BSC tutoring program achieved significantly greater improvements in grammar and vocabulary scores (mean gain: 25 points) compared to those who only completed school assignments (mean gain: 5 points). The independent samples t-test confirmed this difference to be statistically significant (t = 12.47, p < 0.001), consistent with established benchmarks in educational research (Cohen et al., 2018).
These findings have several practical implications. First, they suggest that private tutoring programs with structured curricula, consistent meeting schedules, and individualized feedback can serve as effective supplements to formal English language instruction in Indonesian secondary schools (Bray & Lykins, 2012). Second, the results highlight the need for English language teachers and curriculum designers to consider how school-based assignments can be enriched to incorporate targeted grammar and vocabulary practice alongside direct feedback mechanisms (Ellis, 2009; Nation, 2001). Third, the study demonstrates the value of practitioner-research in generating meaningful insights into educational effectiveness (Burns, 2010).
For future research, it is recommended that similar studies be conducted with larger sample sizes and over longer intervention periods to enhance generalizability (Fraenkel et al., 2012). Additionally, qualitative investigations into students' perceptions of private tutoring and its motivational effects could provide complementary insights into the mechanisms underlying tutoring effectiveness (Dörnyei, 2001). Future studies might also explore the long-term retention of grammar and vocabulary gains following the end of the tutoring program (Nation, 2001), and examine whether benefits extend to other aspects of English language proficiency such as speaking and writing (Richards & Rodgers, 2014).
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