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ABSTRACT
The rapid growth of online learning has transformed English language teaching practices, requiring teachers to adopt effective strategies to maintain student engagement and learning outcomes in virtual classrooms. Although numerous studies have examined online language learning, limited research has specifically explored the teaching strategies employed by individual English teachers in authentic classroom contexts. Therefore, this study aims to investigate the teaching strategies used by an online English teacher and to examine how these strategies support the teaching and learning process. This research employed a qualitative case study design involving one online English teacher as the participant. Data were collected through classroom observations, semi-structured interviews, and document analysis, and were analyzed using thematic analysis following the framework proposed by Braun and Clarke (2006). The findings revealed that the teacher implemented several key strategies, including interactive questioning, multimedia integration, collaborative learning activities, immediate feedback, and learner-centered instruction. These strategies were used to enhance student participation, maintain motivation, and facilitate language comprehension during online lessons. The study also found that the effective use of digital platforms and learning resources played a significant role in supporting instructional delivery. The findings suggest that strategic planning and the integration of interactive teaching approaches are essential for creating meaningful online English learning experiences. This study contributes to the growing body of research on online English language teaching and provides practical insights for educators seeking to improve instructional effectiveness in virtual learning environments.
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INTRODUCTION
The emergence of digital technology has profoundly reshaped the landscape of education across the globe, particularly in the domain of English language teaching (ELT). Over the past decade, the proliferation of internet-based communication tools, cloud-based platforms, and mobile technologies has created new possibilities for delivering instruction beyond the confines of traditional physical classrooms. The COVID-19 pandemic further accelerated this transformation, compelling educational institutions worldwide to transition rapidly from face-to-face instruction to online learning modalities (Education, 2026). In Indonesia, as in many other countries, English language teachers were required to adapt their instructional practices virtually overnight, often without adequate preparation, institutional support, or prior experience with online teaching environments (Tutyandari & Purnamaningwulan, 2023). Online English language teaching presents both significant opportunities and considerable challenges. On one hand, digital platforms such as Zoom, Google Meet, and Microsoft Teams have opened new avenues for interactive communication, collaborative learning, and access to a vast array of digital resources (Dia, 2024). These tools enable teachers to incorporate multimedia materials, facilitate synchronous and asynchronous communication, and extend learning beyond the classroom. On the other hand, the absence of physical co-presence, limited access to nonverbal communicative cues, inconsistent internet connectivity, and the psychological distance inherent in virtual environments can significantly hinder the teaching and learning process, particularly in the context of second or foreign language acquisition (Arueyingho et al., 2026).These challenges underscore the importance of strategic, deliberate, and pedagogically sound instructional practices in online settings.
In response to these challenges, English language teachers have been required to reconceptualize their instructional approaches and adopt new pedagogical strategies suited to virtual learning environments. Research has consistently highlighted that effective online teaching requires more than merely transferring traditional classroom methods to digital platforms; it demands deliberate instructional design, flexible communication strategies, and the purposeful integration of technology-enhanced tools that align with the pedagogical goals of the lesson (Palvia et al., 2018). The selection and implementation of appropriate teaching strategies in online settings are therefore critical determinants of student engagement, motivation, and language learning outcomes (Sun, 2014). Teachers who fail to adapt their strategies to the demands of virtual instruction risk creating passive, disengaged, and ultimately unproductive learning experiences for their students.
Despite the growing body of literature on online English language teaching, there remains a notable and significant gap in research that focuses specifically on the individual teaching strategies employed by classroom teachers in authentic, real-time online instructional contexts. Many existing studies have concentrated on learners’ perceptions of online learning, institutional policies, or general technological affordances, rather than on the specific instructional decisions and strategic choices made by individual teachers during live online English lessons (Noviani, 2021). This gap is particularly significant because teacher strategies are inherently context-dependent, shaped by the unique characteristics of each classroom, the specific needs and backgrounds of individual students, and the particular affordances and limitations of the digital platforms in use. A deeper understanding of how individual teachers navigate these complexities is therefore essential for the development of effective teacher education programs, professional development initiatives, and instructional design frameworks for online ELT.
Several theoretical frameworks inform the conceptual basis of this study. First, the Community of Inquiry (CoI) framework, proposed by Garrison, Anderson, and Archer (2000), provides a foundational lens for understanding the three core elements of effective online learning: teaching presence, social presence, and cognitive presence. Teaching presence, in particular, encompasses the design, facilitation, and direction of cognitive and social processes in online educational experiences, making it directly relevant to the focus of this study on teacher strategies. The CoI framework suggests that the quality of online learning is fundamentally shaped by the degree to which teachers are able to establish and maintain a meaningful and supportive instructional presence, even in the absence of physical co-location.
Second, the concept of Technological Pedagogical Content Knowledge (TPACK), introduced by Mishra and Koehler (2006), offers a theoretical framework for analyzing how teachers integrate technology into their instructional practice. TPACK highlights the complex and dynamic interplay between content knowledge, pedagogical knowledge, and technological knowledge, arguing that effective technology-enhanced teaching requires not simply proficiency with digital tools but the ability to thoughtfully combine technological affordances with sound pedagogical strategies in service of specific learning objectives. This framework provides a useful lens for evaluating the degree to which the teacher in this study demonstrated technologically informed and pedagogically purposeful instructional choices.
Third, communicative language teaching (CLT) and task-based language teaching (TBLT) provide a pedagogical basis for evaluating the learner-centered and interaction-oriented dimensions of the strategies observed in this study (Xiang, 2025). CLT emphasizes the centrality of authentic communicative interaction as the vehicle for language acquisition, while TBLT advocates for the use of meaningful, goal-directed tasks as the primary unit of instruction. Together, these approaches foreground the importance of student agency, interaction, and purposeful language use, all of which were key features of the instructional strategies examined in this study.
The present study addresses the identified research gap by investigating the teaching strategies used by one online English teacher in a real, ongoing classroom context. Through a qualitative case study approach, this research seeks to understand not only what strategies the teacher employs but also how and why she employs them, and in what ways they support the teaching and learning process. Based on the above background, this study is guided by two research questions: 
1. What teaching strategies does an online English teacher implement in virtual English classes? 
2. How do these strategies support the teaching and learning process in online English learning environments?
METHODS
This study adopted a qualitative case study design. A qualitative approach was selected because the primary aim of this research is to explore and interpret how an online English teacher makes instructional decisions, enacts teaching strategies, and reflects on her own practice phenomena that are deeply contextual, subjective, and not adequately captured through numerical measurement or statistical analysis alone (Muhammadiyah & Timur, 2021). Qualitative research is particularly suited for educational inquiry that seeks to understand processes, meanings, and lived experiences in their natural settings, rather than to quantify variables or establish causal relationships (Mohajan, 2018). By adopting a qualitative paradigm, this study is able to engage deeply with the participant’s perspectives, experiences, and instructional reasoning, generating nuanced and contextually grounded insights that would not be accessible through quantitative methods.
A case study design was specifically chosen because it enables the in-depth, multi-faceted investigation of a bounded, real-world phenomenon within its specific context (Yin, 2018). In this study, the ‘case’ is defined as one online English teacher and her instructional practices across four live online class sessions conducted via Zoom. This design is particularly appropriate for capturing the complexity, richness, and contextual nuance of individual teaching practices that would inevitably be flattened or lost in larger-scale, more statistically generalizable studies. The case study approach also facilitates the use of multiple data sources, enabling triangulation and thereby contributing to a more complete, credible, and trustworthy understanding of the phenomenon under investigation (Azhar & Kernagaran, 2026).
Participants
The participant in this study was selected through purposive sampling, a non-probability sampling strategy in which individuals are deliberately chosen based on specific characteristics or criteria relevant to the research purpose (Tongco, 2007). Purposive sampling was deemed appropriate because the aim of this study is not to achieve statistical representativeness but rather to identify and study an information-rich case that can illuminate the research phenomenon with sufficient depth and detail (Yazan, 2015). The criteria for inclusion were: 
1. holding a formal qualification in English language education or a closely related field
2. having a minimum of two years of continuous experience teaching English in an online or hybrid format
3. demonstrating active and regular use of digital teaching platforms such as Zoom, Google Meet, or Microsoft Teams
4. being currently engaged in teaching English at the secondary or tertiary level at the time of the study.
Based on these criteria, one participant was selected: an online English teacher identified by the pseudonym Mrs. Sari to protect her privacy and confidentiality. Mrs. Sari is a female English teacher with five years of experience in online English instruction at a private university in East Java, Indonesia. She holds a Master’s degree in English language education and regularly uses Zoom as her primary instructional platform, supplemented by Google Classroom, Quizlet, and Google Docs for collaborative and self-directed learning activities. She was identified as an information-rich participant not only because of her extensive experience but also because of her notably reflective approach to online teaching and her demonstrated willingness to share detailed, candid insights into her instructional decision-making processes and professional challenges.
Instruments
In qualitative research, the researcher herself is recognized as the primary instrument of data collection, since the processes of observation, interaction, and interpretation are inevitably mediated through her perceptions, existing knowledge, theoretical frameworks, and analytical judgment (Shah, 2025). To ensure systematic, consistent, and accountable data collection, three supporting instruments were developed and employed. The first was a structured classroom observation protocol, developed by the researcher and informed by the Community of Inquiry (CoI) framework (Garrison et al., 2000). This protocol comprised a set of descriptive categories and guiding questions focused on observable teacher behaviors, instructional strategies, student-teacher interaction patterns, the sequencing of learning activities, and the use of specific digital tools and platform features. The protocol was reviewed by two colleagues with experience in qualitative educational research prior to its use in the field, and minor revisions were made based on their constructive feedback.
The second instrument was a semi-structured interview guide, designed to elicit the participant’s reflective accounts of her instructional choices, the rationale underlying the strategies she employed, her perceptions of the effectiveness of these strategies in supporting student engagement and language learning, and the challenges she encountered in the online teaching context. The guide consisted of twelve open-ended questions organized thematically around three areas corresponding to the research questions: the nature and purpose of the teaching strategies employed, the perceived impact of these strategies on student engagement and learning outcomes, and the role of digital tools and resources in supporting instructional delivery. The semi-structured format was chosen because it provides sufficient structure to ensure that all research questions are addressed systematically, while allowing the researcher the flexibility to probe emerging ideas and follow unexpected but analytically relevant conversational threads (Noels et al., 2000).
The third instrument was a document analysis checklist, used to systematically collect and examine the teacher’s lesson plans, instructional slide presentations, and digital learning resources shared during the observed sessions. This checklist guided the researcher in identifying evidence of planned strategy use, the alignment between stated instructional objectives and classroom activities, and the degree to which technology was intentionally integrated into the lesson design. Together, these three instruments provided complementary and mutually reinforcing sources of data, enabling comprehensive triangulation of findings and contributing to the overall trustworthiness of the study.
Procedures
Data collection was carried out in three sequential and carefully structured phases over a total period of five weeks. In the first phase, which lasted approximately one week, the researcher conducted a preliminary introductory meeting with the participant via video call to introduce the purpose, scope, and ethical framework of the study, establish formal informed consent, and begin building the rapport and professional trust necessary for open and honest data sharing. During this preliminary phase, the researcher also gathered contextual background information about the teacher’s educational and professional context, including her institutional affiliation, the characteristics of her student cohort, the specific online platform and learning management system she used, and the general structure and content of the English course being observed. This preparatory phase was essential for ensuring that the researcher was sufficiently familiar with the instructional context, the teacher’s professional background, and the technological environment before beginning formal observations.
In the second phase, spanning three weeks, the researcher conducted systematic non-participant observations of four live online English class sessions facilitated by Mrs. Sari via Zoom. Each session lasted approximately 90 minutes. The researcher joined each Zoom session as a non-participating observer, with her camera and microphone deactivated throughout the duration of the session, and recorded detailed, descriptive field notes using the observation protocol developed in the preparatory phase. Field notes captured sequential accounts of the teacher’s instructional behaviors and verbal interactions, the types of questions asked and the responses elicited, the organization and timing of classroom activities, and the use of specific digital platform features including screen sharing, the Zoom chat function, breakout rooms, polling tools, and the digital annotation whiteboard. Where possible and with the participant’s prior written consent, screenshots of classroom activities and shared materials were captured for subsequent reference and analysis.
In the third phase, the researcher conducted a semi-structured in-depth interview with Mrs. Sari via video call lasting approximately 60 minutes. The interview was audio-recorded with the participant’s explicit and informed consent and was subsequently transcribed verbatim by the researcher to ensure accuracy and completeness. The interview explored the teacher’s reflections on the strategies she had used during the observed sessions, the pedagogical reasoning and professional experience underlying her instructional choices, her perceptions of the effectiveness of these strategies in promoting student engagement and language development, and the practical challenges she encountered when teaching English in an online environment. During this phase, the researcher also collected the teacher’s lesson plans, PowerPoint slides, supplementary reading materials, and other digital resources she had used during the observed sessions, which formed the basis of the subsequent document analysis.
Data Analysis
Data were analyzed using thematic analysis following the six-phase framework proposed by Braun and Clarke (2006), a widely recognized and methodologically rigorous approach for identifying, analyzing, and reporting patterns of meaning within qualitative datasets. The six phases were applied sequentially as follows. In the first phase, the researcher familiarized herself with the complete dataset by reading and re-reading all interview transcripts, observational field notes, and collected documents multiple times, and making initial reflective annotations to capture preliminary impressions, recurring ideas, and potential areas of analytical interest.
In the second phase, the researcher generated initial codes by systematically labeling meaningful units of data ranging from individual words and short phrases to complete sentences and extended passages that were judged to be analytically relevant to the research questions. The coding process was conducted inductively, allowing codes to emerge organically from the data rather than being imposed by any predetermined theoretical framework, thereby preserving the richness and specificity of the participant’s accounts. In the third phase, related codes were grouped into broader thematic clusters representing higher-order patterns of meaning that cut across the dataset. In the fourth phase, the identified themes were reviewed and refined against the full dataset to verify their internal coherence  ensuring that all data allocated to a given theme were sufficiently related to one another and their external distinctiveness ensuring that each theme was meaningfully differentiated from the others. Themes were revised, merged, or subdivided as necessary throughout this iterative review process.
In the fifth phase, each finalized theme was precisely defined and given a clear, descriptive name accurately reflecting its conceptual content and analytical significance. In the sixth and final phase, the researcher produced the written analytical narrative constituting the findings section of this paper, addressing each research question systematically and connecting the identified themes to the relevant theoretical frameworks. To ensure the trustworthiness and credibility of the findings, several complementary strategies were employed, including data triangulation across the three data sources (Fusch et al., 2018), member-checking with the participant (Lincoln & Guba, 1985), and peer debriefing with a colleague experienced in qualitative educational research.
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