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	ABSTRACT


English bilingual programs in Indonesian Islamic boarding schools (pesantren) have expanded rapidly in recent years, yet their effectiveness remains constrained by a persistent and underexplored challenge: the uneven readiness of teaching staff to deliver bilingual instruction. While existing studies have examined bilingual outcomes among students or focused narrowly on designated English teachers, little attention has been given to the readiness of all teaching staff in newly established bilingual programs, particularly those involving teachers from diverse non-English academic backgrounds. This study addresses that gap by examining teacher readiness at Yanbu'ul Quran Islamic Boarding School in Pati through a qualitative case study approach. Drawing on Freeman's (1989) Knowledge, Awareness, Skills, and Attitude (KASA) framework, this paper examines the four core dimensions of teacher readiness and analyzes how internal factors such as prior educational background and English proficiency, and external factors such as institutional support and professional development access, collectively shape teachers' capacity to implement bilingual instruction. The study further identifies the distinctive pedagogical and cultural challenges that teachers in pesantren bilingual settings must navigate, including the tension between religious identity preservation and the demands of English language use across all subject areas. Based on this analysis, the paper proposes a framework that maps the relationship between teacher readiness dimensions, contextual factors, and bilingual program implementation outcomes. The findings of this study are intended to inform both institutional efforts to strengthen teacher preparation and future research on bilingual program development in newly established bilingual pesantren programs across Indonesia.
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INTRODUCTION
The growing presence of English bilingual programs in Indonesian Islamic boarding schools, commonly known as pesantren, reflects a broader national aspiration to enhance English language competence among students in religiously grounded educational institutions. As English continues to serve as the primary language of global academic and professional communication, pesantren institutions have increasingly recognized the strategic importance of integrating English as a medium of instruction alongside their traditional religious curriculum (Baker, 2011; Irham, 2023). This shift represents a significant transformation in the educational identity of pesantren, which have historically been associated with Arabic language instruction and Islamic scholarship rather than English language education.

Despite the growing momentum of bilingual program adoption in pesantren settings, the success of these programs is far from guaranteed. Research consistently identifies teacher readiness as one of the most critical determinants of bilingual program effectiveness, yet it remains one of the least systematically addressed dimensions of bilingual education development in Indonesian pesantren (Miftahurrizqi & Aini, 2024; Muniroh et al., 2022). Teachers in pesantren bilingual programs face a uniquely complex set of demands, as they are expected to deliver instruction in English across all subject areas regardless of their academic specialization, prior English language exposure, or professional preparation for bilingual teaching.

The challenge is particularly pronounced in newly established bilingual programs, where institutional frameworks are still being developed and teachers have had limited time to prepare for the linguistic and pedagogical demands of bilingual instruction. In many cases, the bilingual mandate is applied uniformly across all teaching staff, including Qur'an memorization instructors (tahfidz teachers) who hold no formal university degree and subject-specific academic teachers who have no prior training in English language use for instructional purposes (Madkur et al., 2024). This diversity in teacher background creates significant disparities in readiness levels that cannot be adequately addressed through short-term training programs alone.

Existing research on bilingual education in Indonesian pesantren has tended to focus either on student language outcomes or on the experiences of designated English teachers, leaving a critical gap in understanding how the broader teaching staff navigates the demands of bilingual instruction (Murtadho, 2023). Furthermore, most studies have been conducted in pesantren where bilingual programs have already been operational for several years, providing limited insight into the specific challenges and readiness dimensions that characterize the inaugural phase of a newly established program.

This study addresses these gaps by examining teacher readiness for English bilingual program implementation at Yanbu'ul Quran Islamic Boarding School in Pati, Central Java, with a specific focus on the inaugural female student cohort. Drawing on Freeman's (1989) KASA framework, this study investigates how teachers across diverse professional backgrounds perceive and navigate the demands of bilingual instruction, what obstacles they face, and what efforts are needed to strengthen their readiness for effective bilingual program implementation.

Literature Review
Research on bilingual education in Indonesian pesantren has grown substantially over the past decade, offering a useful foundation for the present study while also revealing significant gaps that this research seeks to address.  Nur et al. (2021) conducted a study examining pesantren readiness for English programs in Indonesia, finding that while bilingual programs have generally contributed to additive bilingual outcomes among students, a concept originally proposed by Lambert (1975) to describe programs in which the second language enriches rather than replaces the first language, persistent challenges related to teacher preparation, limited access to English language resources, and inconsistent program implementation continue to constrain the effectiveness of these initiatives. Bilingual education itself is broadly defined as instructional programs that utilize two languages to teach academic content, aiming to develop students' proficiency in both their native language and a target language (EBSCO Research Starters, 2023).

Madkur et al. (2024) explored the perspectives and challenges of English language teachers in Indonesian pesantren through a qualitative study employing in-depth interviews. Their findings revealed that teachers in pesantren settings navigate a uniquely complex professional landscape in which cultural preservation, religious identity, and English language proficiency intersect in ways that both enable and constrain their instructional practice. This finding is particularly relevant to the context of Yanbu'ul Quran Pati, where the teaching staff encompasses not only English education graduates but also tahfidz teachers whose professional identities are deeply rooted in Islamic educational traditions (Rofiah et al., 2025).

Muniroh et al. (2022) examined the challenges of managing bilingual schools in Indonesia, identifying low English teacher competency, insufficient professional training, and limited institutional support as the primary obstacles to effective bilingual program management. The study proposed higher education engagement as a potential solution to these systemic challenges, a finding that is directly relevant to the context of Yanbu'ul Quran Pati, where English language tutors from a language course institution in Pare, Kediri served as training facilitators prior to the launch of the bilingual program. Despite this external support, the one-month duration of the training program raises important questions about the sustainability and sufficiency of short-term professional development interventions, given that effective professional development requires sustained and collegial learning opportunities rather than one-time training (Sadeghi & Richards, 2021).

Murtadho (2023) provided an overview of bilingual education practices in pesantren across Indonesia, documenting both the achievements and the ongoing limitations of existing programs. The study confirmed that while many pesantrens have made substantial progress in developing bilingual environments for students, the readiness of teachers, particularly those from non-English specialist backgrounds, remains an underexplored and insufficiently addressed dimension of bilingual program development (Murtadho, 2023; Scherzinger & Brahm, 2024). Similarly, Irham (2023) analyzed English language teaching in bilingual pesantren in Indonesia, arguing that the gap between the idealized goals of bilingual pesantren education and the reality of its implementation reflects broader structural issues related to teacher competency and resource availability.

At the classroom level, research by Mutmainah & Karimatunisa (2024) on English teacher readiness in implementing curriculum reform in Indonesian Islamic schools found that teachers' readiness is significantly shaped by their prior training, institutional support, and personal motivation, reinforcing the relevance of the KASA framework as an analytical lens for the present study. Taken together, these studies illuminate the persistent challenges facing bilingual education in Indonesian pesantren contexts while consistently pointing to teacher readiness as a central and insufficiently resolved concern. A notable gap exists in the literature: most existing studies focus either on students' bilingual outcomes or on teachers who are already designated as English teachers, rather than examining the readiness of all teaching staff in a newly established bilingual program. This study directly addresses that gap.

Theoretical Framework: Freeman's KASA Framework
The theoretical foundation of this study is Freeman's (1989) KASA framework, which identifies four core components of teacher readiness in language education: Knowledge, Awareness, Skills, and Attitude. Knowledge refers to what teachers know about language, learning, and teaching, conceptualized not as a static body of information but as a dynamic and evolving resource that teachers draw upon through ongoing classroom experience. Awareness refers to teachers' capacity to observe, reflect upon, and make sense of what is happening in their classrooms, serving as the most foundational component for genuine teacher development. Skills refer to the practical abilities teachers deploy in carrying out bilingual instruction, encompassing both technical skills such as lesson planning and classroom management, and reflective skills involving the capacity to evaluate and refine practice over time. Research confirms that bilingual teaching requires a profound level of teacher professionalism given the dual focus on both content and language (Vogt & Tsagari, 2023). Attitude refers to the beliefs, values, and orientations teachers hold toward teaching, language learning, and bilingual instruction, functioning as a powerful determinant of teacher behavior and willingness to engage with new instructional challenges (Freeman, 1989).

This framework is particularly apt for the context of Yanbu'ul Quran Pati, where teachers from diverse professional backgrounds are simultaneously expected to develop their English proficiency, adapt their pedagogical approaches, and embrace a bilingual institutional mandate that represents a significant departure from their prior professional experience.

METHODS
This study employs a qualitative research approach with a case study design. A case study, as defined by Creswell & Poth (2018) and Yin (2018), provides an in-depth examination of a single entity within its real-world context, allowing researchers to explore a phenomenon comprehensively and uncover rich details and complexities. This design is particularly appropriate for the present study because the bilingual program at Yanbu'ul Quran Islamic Boarding School in Pati represents a bounded, context-specific phenomenon that cannot be meaningfully understood in isolation from its institutional, cultural, and social setting. The research paradigm adopted in this study is interpretivism, which holds that social reality is constructed through the meanings and interpretations that individuals assign to their experiences, congruent with the study's focus on understanding how teachers perceive and navigate the demands of bilingual instruction.

Participants
The participants in this study consist of six individuals selected from the teaching staff and program coordinators at Yanbu'ul Quran Pati using purposive sampling. In qualitative case study research, purposive sampling is employed to ensure that the selected participants can provide the most relevant, information-rich data in relation to the central phenomenon being studied (Creswell & Creswell, 2018). The participant composition includes one tahfidz teacher representing the group of teachers without formal university degrees whose primary professional background is Qur'anic memorization, two subject-specific academic teachers from different subject areas selected to capture the diversity of experiences among non-English discipline teachers, one English education graduate teacher serving as the program's primary language reference, one bilingual program coordinator providing an institutional and administrative perspective, and one internal language coordinator responsible for managing English language development among the teaching staff. All participants actively teach or coordinate within the English bilingual program for the inaugural female student cohort and participated in the one-month intensive training program prior to the program's launch.

Instruments
In accordance with the qualitative nature of this study, the primary research instrument is the researcher herself. In qualitative research, the researcher serves as the key instrument for data collection and interpretation, bringing their own background knowledge, sensitivity to context, and capacity for flexible inquiry to the research process(Creswell & Creswell, 2018). The researcher's prior direct experience at Yanbu'ul Quran Pati as an English language tutor from a language course institution in Pare, Kediri during the one-month pre-program training provides valuable contextual knowledge that strengthens her capacity for in-depth investigation. Supporting instruments include a semi-structured interview guide developed based on Freeman's (1989) KASA framework and the study's three research questions, a classroom observation checklist informed by the same theoretical framework, an audio recording device for capturing interview data, and field notes for recording contextual observations and emerging analytical insights during the data collection process.

Procedures
Data collection was conducted during the active implementation phase of the bilingual program following the arrival of the first female student cohort at Yanbu'ul Quran Pati. The research was carried out in four phases: instrument preparation, interview guide finalization, and research permit arrangement in May 2026; data collection through classroom observation and in-depth semi-structured interviews with all six participants in June 2026; verbatim transcription, data analysis, and member checking in June to July 2026; and writing of Chapter IV and Chapter V as well as revision of the complete manuscript in July 2026.

Data Analysis
Data analysis followed the interactive model proposed by Miles, Huberman, and Saldana (2014), consisting of three concurrent and iterative activities: data condensation, data display, and conclusion drawing and verification. Data condensation refers to the process of selecting, focusing, simplifying, abstracting, and transforming the data that appear in the full corpus of written-up field notes, interview transcripts, documents, and other empirical materials. Data display involves organizing the condensed data into a visual format that presents information systematically so that the researcher can draw justified conclusions. Conclusion drawing and verification is the final stream of analysis activity in which the researcher identifies patterns, themes, explanations, and possible configurations in the data.

Within this framework, thematic analysis as proposed by Braun and Clarke (2006) was applied as the operational analytical technique, proceeding through six phases: familiarizing with data, generating initial codes, searching for themes, reviewing themes, defining and naming themes, and producing the report. To ensure the trustworthiness and rigor of findings, four criteria of qualitative validity proposed by Lincoln and Guba (1985) are applied: credibility, transferability, dependability, and confirmability. The study employed methodological triangulation through the simultaneous use of in-depth interviews, classroom observations, and document analysis, as well as source triangulation through data collection from multiple participant groups including teachers and program coordinators. Member checking was also conducted to verify the accuracy of the researcher's interpretations with the participants themselves.

RESULTS AND DISCUSSION
[To be completed after data collection]

CONCLUSION
[To be completed after data collection]
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