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ABSTRACT
English has become an essential global language, yet Indonesia continues to rank low in English proficiency, placing 79th out of 113 countries in the EF English Proficiency Index 2023. While motivation has been widely recognized as a central factor in second language acquisition, most existing studies have focused on formal educational settings such as schools and universities, leaving non-formal learning environments largely underexplored. This study aims to investigate learners’ motivation in learning English at Gaza English Course, an English language institution located in Kampung Inggris Pare, Kediri, East Java, which is well known for its immersive learning environment. Specifically, this research explores the motivational factors that drive participants to learn English, describes their learning experiences at Gaza English Course, and examines the factors that support and hinder their motivation throughout the program. This study employs a qualitative approach using an instrumental case study design. Data were collected through semi-structured in-depth interviews, non-participant observation, and document analysis involving 6–8 purposively selected participants who were actively enrolled in the program. Data were analyzed using reflexive thematic analysis guided by (Nowell et al., 2017) The findings are expected to reveal that participants are driven by a combination of intrinsic and extrinsic motivations as conceptualized in Self-Determination Theory by (Ryan and Deci, 2000) with the immersive environment of Kampung Inggris Pare playing a significant role in shaping their learning experiences. This study contributes to the understanding of English learning motivation in non-formal contexts and offers practical implications for course designers and instructors.
Keywords: learner motivation, non-formal education, English language learning, Self-Determination Theory, Kampung Inggris Pare.
INTRODUCTION
English has firmly established itself as the dominant language of global communication, science, trade, and higher education. As a global lingua franca, English proficiency is no longer considered merely an academic advantage but an essential competency that individuals need across many areas of life (Graddol, 2006; Crystal, 2003). In Indonesia, the demand for English continues to grow alongside globalization and intensifying international competition. However, despite this growing need, Indonesians’ actual level of English proficiency remains relatively low. According to the EF English Proficiency Index, Indonesia ranked 79th out of 113 countries and was categorized as having low proficiency, revealing a significant gap between the demand for English competence and actual learning outcomes achieved by learners across the country (EF Education First, 2023)
One factor that consistently stands out in the literature on second language acquisition (SLA) is motivation. Learners who are highly motivated tend to engage more actively, put in greater effort, and demonstrate better resilience when facing difficulties during the learning process. (Bandura, 1977) highlighted that an individual’s belief in their own capacity to succeed, or self-efficacy, plays a central role in determining how much effort they invest and how persistently they pursue their goals. Building on this, (Ryan and Deci, 2000) introduced Self-Determination Theory (SDT), which distinguishes two primary types of motivation: intrinsic motivation, which arises from personal interest, enjoyment, and internal satisfaction in the learning process, and extrinsic motivation, which emerges from external factors such as academic requirements, employment needs, family encouragement, or social pressure. Both types influence a learner’s decision to study English and determine the intensity of their engagement throughout the learning journey.
In the context of language learning, motivation is also closely tied to learners’ future goals and past learning experiences. (Dörnyei, 2009) argued that language learning motivation can be shaped by personal goals, future self-images, and the learning environment that learners encounter. This suggests that motivation to learn English can arise from a wide range of reasons, from academic and professional needs to a desire for self-development and personal fulfillment. (Gardner and Lambert, 1972) further distinguished two orientations of language learning motivation, namely integrative motivation, driven by genuine interest in the target language culture and community, and instrumental motivation, driven by practical goals such as passing standardized tests or meeting job requirements.
Several studies conducted in Indonesia have highlighted the complex and multifaceted nature of English learning motivation. (Lamb, 2007) found that many Indonesian learners initially showed high enthusiasm toward learning English, but that this motivation could decline due to unsupportive learning experiences within formal educational settings. When such conditions persist, learners may experience demotivation, a state in which previously present motivation diminishes as a result of negative affective experiences (Falout, Elwood and Hood, 2009). (Muslim, Hamied and Sukyadi, 2020) similarly found that although Indonesian learners displayed relatively high motivation to learn English, their actual level of engagement in the learning process did not always align with that motivation. These findings suggest that motivation is not static but is shaped and reshaped by learning experiences and the surrounding environment.
The limitations of formal English language education have led many individuals to seek alternative learning opportunities through non-formal institutions. Coombs and (Coombs and Ahmed, 1974) defined non-formal education as any organized, systematic educational activity carried out outside the framework of the formal school system, aimed at providing specific types of learning to particular subgroups of the population. One of the most well-known non-formal English learning environments in Indonesia is Kampung Inggris Pare, located in Kediri, East Java. The intensive learning environment, the use of English in daily activities, and the supportive social interactions make Kampung Inggris an especially rich and relevant context for exploring English learning motivation. (Pratiwi, Atmowardoyo and Salija, 2020) found that many participants joined programs in Kampung Inggris Pare precisely because they felt that formal school education had not adequately met their communicative needs, indicating that learners in non-formal settings often carry diverse motivations and expectations.
Participants in Kampung Inggris come from remarkably diverse backgrounds, including high school students, university students, fresh graduates, and working professionals. Their reasons for joining English courses vary considerably. Some are motivated by academic goals such as preparing for TOEFL tests or university entry requirements. Others are driven by professional needs such as job applications or career advancement. Still others enroll for personal reasons such as self-improvement, curiosity about the English language, parental encouragement, social influence, or simply to make productive use of their free time. This diversity of motivations makes Gaza English Course a compelling site for in-depth investigation.
Although research on English learning motivation has been conducted widely, most existing studies have concentrated on formal educational contexts such as schools and universities. Research that specifically explores the motivation of English course participants in non-formal settings, particularly at Gaza English Course, remains limited. Moreover, many previous studies have prioritized quantitative measurement of motivation over a deeper exploration of learners’ reasons, experiences, and perceptions. (Dörnyei, 2001) noted that understanding what motivates learners requires going beyond test scores and behavioral indicators to examine the psychological processes and contextual factors that sustain or undermine their engagement. Based on this research gap, the present study aims to explore learners’ motivation at Gaza English Course by investigating the motivational factors that drive participants to learn English, describing their learning experiences at the course, and analyzing the factors that support and hinder their motivation throughout the program.
METHODS
This study employed a qualitative approach using an instrumental case study design. A qualitative approach was chosen because the primary aim of this research is to explore and understand how course participants experience and describe their own English learning motivation, a phenomenon that is deeply personal, context-dependent, and cannot be adequately captured through numerical measurement alone. (Mohajan, 2018) explained that qualitative approaches are most appropriate when the researcher seeks to understand the meanings individuals give to a social or human problem within its natural context. Since motivation in language learning involves subjective internal conditions, social interactions, and lived experiences within a specific learning environment, a qualitative approach allows for a richer and more nuanced understanding than quantitative instruments.
An instrumental case study design is one in which a particular case is examined not for its own sake alone but because it serves as a lens through which a broader issue or phenomenon can be better understood (Baxter and Jack, 2008). In this study, the case consists of participants currently enrolled in a program at Gaza English Course, Kampung Inggris Pare. This case was selected not merely for its uniqueness but because it represents a rich and underexplored example of how motivation operates within a non-formal, immersive English language learning environment in Indonesia. By examining this case in depth, the researcher aims to generate broader insights into motivational dynamics in similar contexts across the country.
Participants
Participants were selected using purposive sampling, which involves the deliberate selection of individuals based on specific criteria relevant to the research focus (Mohajan, 2018) The criteria for inclusion were as follows: (1) being an active participant in a program at Gaza English Course at the time of the research, (2) having attended the program for a minimum of four weeks so as to have sufficient experience to reflect upon, and (3) being willing to participate in in-depth interviews voluntarily. Based on these criteria, this study involved 6 to 8 participants. This number was determined on the grounds that in qualitative research, the adequacy of a sample is not judged by its size but by the depth and richness of information that each participant can provide (Yazan, 2015).
Instruments
The primary instrument in this qualitative study was the researcher herself, as data collection and interpretation were mediated through her perception, judgment, and analytical capacity (Mohajan, 2018). To ensure systematic and accountable data collection, three supporting instruments were employed. The first was a semi-structured interview guide developed to align directly with the three research questions of this study, covering motivational factors, learning experiences, and factors that support or hinder motivation. (Guilloteaux and Dörnyei, 2008) emphasized that investigating motivation in language learning requires instruments that are sensitive to both observable behaviors and the learners’ subjective interpretations of their experiences. The guide was therefore reviewed and validated through expert judgment prior to fieldwork. The second was an observation checklist designed to document observable learning behaviors, classroom interactions, and contextual factors during fieldwork sessions. The third was a documentation list that served as a structured guide for collecting secondary data such as institutional documents, course schedules, and field photographs.
Procedures
Data collection was carried out through three complementary techniques: in-depth interviews, observation, and documentation (Baxter and Jack, 2008; Mohajan, 2018). In-depth semi-structured interviews were conducted individually with each selected participant at Gaza English Course. Each session was audio-recorded with the participant’s prior consent and subsequently transcribed verbatim for analysis. The semi-structured format was chosen because it provides sufficient structure to ensure all research questions are addressed while allowing the researcher to follow unexpected yet relevant threads raised by participants, a flexibility that is particularly important when exploring a phenomenon as personal and context-specific as language learning motivation (Noels et al. 2000). Non-participant observation was carried out during learning activities to document how participants behaved within the learning environment and to identify observable expressions of motivation, engagement, or disengagement. Field notes were written systematically during and immediately after each observation session. Supporting documents, including course schedules, program descriptions, and institutional materials, were also collected to provide structural and programmatic context for the learning environment.
Data Analysis
Data were analyzed using reflexive thematic analysis following the six-phase framework guided by (Nowell et al. 2017). The six phases were: (1) familiarization with data, through repeated reading of all transcripts, observation notes, and documents; (2) generating initial codes by systematically labeling meaningful units of information relevant to the research questions; (3) constructing themes by grouping related codes into broader thematic categories; (4) reviewing themes against the coded data to check for internal coherence and external distinction; (5) defining and naming themes clearly and precisely; and (6) producing the final report in the form of a coherent analytical narrative that addresses each research question and connects findings to the theoretical framework. To ensure the trustworthiness and credibility of the findings, data triangulation was applied by cross-checking findings from interviews, observations, and documents, as well as by comparing data across multiple participants (Fusch, Fusch and Ness, 2018).
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