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ABSTRACT

This study investigates the implementation of Genre-Based Reading Instruction (GBRI) in a reading comprehension class and its contribution to students’ understanding of texts. Reading comprehension is considered one of the essential skills in English language learning because it helps students develop critical thinking, vocabulary mastery, and the ability to interpret information effectively. However, many students still experience difficulties in comprehending texts due to limited background knowledge, lack of reading strategies, and monotonous teaching methods. Although Genre-Based Approach has been widely discussed in English language teaching, studies specifically focusing on teachers’ implementation of Genre-Based Reading Instruction in reading comprehension classes remain limited. Therefore, this study aims to explore how teachers implement GBRI and how the implementation supports students’ reading comprehension. This research employed a qualitative descriptive design. The participants were an English teacher and students in a reading comprehension class. The data were collected through classroom observation, interviews, and document analysis, and were analyzed using data reduction, data display, and conclusion drawing techniques. The findings reveal that the teacher implemented several stages of Genre-Based Reading Instruction, including building knowledge of the field, modeling of the text, joint construction, and independent construction. The implementation helped students understand text structures, identify language features, and improve their comprehension of various genres. In conclusion, Genre-Based Reading Instruction provides meaningful support for teaching reading comprehension and encourages active student engagement in the learning process.
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INTRODUCTION
The acquisition of reading proficiency is a fundamental component of English as a Foreign Language (EFL) education, serving as a conduit for information assimilation, the cultivation of analytical skills, and the enhancement of scholarly outcomes. Within the secondary education framework, reading acumen garners heightened significance as learners are tasked with interpreting a diverse array of textual genres, including narrative, descriptive, recount, report, and procedural texts. These genres necessitate distinct reading methodologies and analytical approaches to textual interpretation (Aslamiah, 2021). Furthermore, the adoption of the Kurikulum Merdeka initiative underscores the imperative for learners to actively participate in text-centered pedagogy and critical reasoning via reading endeavors (Lestari et al., 2023). Notwithstanding these emphases, reading comprehension continues to represent a considerable impediment for Indonesian learners within their English language development journey. A commonality among these students is their struggle to discern central themes, interpret textual data, draw logical deductions, and grasp the structural coherence of written material (Hanan et al., 2020). Similarly, (Lailatussifa et al, 2025) reported that students’ reading problems are often associated with limited vocabulary mastery, insufficient reading strategies, and difficulties in understanding written language structures. In classroom settings, reading instruction is also frequently dominated by textbook-based and teacher-centered practices, which may decrease students’ engagement and motivation in reading activities (Gunawan, 2022). Consequently, teachers need instructional approaches that can facilitate students’ comprehension more systematically while actively involving them in understanding texts. Recent evidence also indicates that effective reading instruction remains a critical issue in education because many teachers still lack adequate preparation in research-based reading practices (Ellis et al, 2023).
A prominent pedagogical methodology within English language instruction that has garnered considerable attention is the Genre-Based Approach (GBA), also known by its variations such as genre-based pedagogy or text-centric learning. This instructional framework centers on cultivating students' comprehension of diverse text typologies, their pragmatic objectives, structural arrangements, and linguistic constituents to facilitate deeper understanding and meaning construction (Budiwati, 2021). According to Aslamiah (2021), genre constitutes a classification of texts distinguished by specific organizational patterns, functional aims, and lexical-grammatical properties that guide readers in discerning the methodologies through which meaning is engendered in written communication. Within the context of reading instruction, the implementation of genre-based pedagogy aids learners in discerning the architectural frameworks of texts, pinpointing salient information, and grasping the communicative intents inherent in various written forms (Hu, 2024). Likewise, (Dian and Riani (2022) explained that genre-based learning encourages students to understand the social function, structure, and linguistic features of texts through text analysis and comprehension activities. Through genre awareness, students are expected not only to understand textual content but also to recognize how texts are organized and used in specific communicative contexts (Budiwati, 2021). 
The adoption of genre-based pedagogical approaches has demonstrably benefited students' reading comprehension capabilities. Prior research has indicated that such instruction can elevate students' reading proficiency, foster heightened classroom participation, and deepen their analytical grasp of textual materials. Gunawan (2022) ascertained that the application of the Genre-Based Approach yielded favorable outcomes for junior high school students' reading comprehension, attributing this enhancement to increased student involvement in discerning textual details and grasping central themes. In a parallel vein, (Hanan et al., 2020) provided evidence that Genre-Based Directed Reading Thinking Activities (G-BDRTA) led to improvements in students' reading comprehension and critical thinking faculties. Moreover, (Hu, 2024) reported that Genre-Based Instruction (GBI) augmented students' aptitude for anticipating information, pinpointing specific details, and comprehending the nuanced meaning of texts through systematic instruction in structural organization and linguistic characteristics.
Despite the widespread endorsement of genre-based pedagogy in English as a Foreign Language (EFL) education, its practical application in actual classroom environments frequently differs owing to a variety of elements, including the specific context, the instructor's comprehension, and the practical constraints of the classroom. (Triastuti et al., 2022) underscored that educators commonly adjust genre-based pedagogical approaches to align with their teaching objectives, the prevailing classroom circumstances, the curriculum's requirements, and the learners' individual needs. In real-world instructional scenarios, the complete pedagogical cycle of genre-based teaching may not consistently be adhered to, as instructors are inclined to modify teaching activities to accommodate contextual restrictions and desired learning outcomes (Triastuti et al., 2022). Analogously, (Lestari et al., 2023) pointed out that educators engaged in teaching genre-based instruction within the framework of Indonesian curricula frequently grapple with the difficulties of converting the theoretical stages of the pedagogy into tangible classroom application.
Within the framework of Kurikulum Merdeka, educators focusing on English are prompted to adopt adaptable and contextually relevant pedagogical approaches that foster student engagement and the development of communicative proficiencies. The instruction of reading has transcended the confines of traditional print media and established genre categorizations, now encompassing the diverse array of multimodal and interactive texts prevalent in digital spheres. As elucidated by (Nugraha et al., 2024), contemporary English language pedagogy underscores the imperative for students to develop sophisticated interpretive skills for multimodal texts, which judiciously integrate textual elements, visual representations, and digital interactivity. In a comparable vein, (Septiari & Ayu, 2026) documented the positive impact of incorporating interactive and digital learning modalities into genre-based instruction, observing enhancements in both student motivation and reading comprehension. Consequently, it is incumbent upon educators to attune reading instruction to the specific exigencies of the classroom environment, the individual requirements of learners, and the broader educational milieu to cultivate enriching and impactful reading encounters.
Furthermore, educators exert considerable influence over the practical application of reading instruction within the classroom environment. Brown (2007) posited that efficacious language pedagogy is contingent upon educators' proficiency in discerning suitable instructional methodologies and adapting teaching based on students' in-class circumstances and individual learning requirements. Within the framework of genre-based reading instruction, educators are tasked not only with elucidating textual characteristics and reading techniques but also with fostering student engagement in interaction, collaborative endeavors, and critical analysis throughout classroom activities. (Puspitaloka & Kholifah, 2025) additionally underscored that the comprehension and perception of genre pedagogy by teachers significantly impact the execution of genre-based instruction within English as a Foreign Language (EFL) contexts. Therefore, an examination of teachers' pedagogical practices is crucial for comprehending the adaptation and implementation of genre-related tenets in the actual delivery of reading comprehension instruction.
Notwithstanding the increasing attention devoted to genre-based pedagogy, empirical investigations into the application of genre-based reading instruction within senior high school reading comprehension settings, especially within Indonesian public educational institutions, remain scarce. Prior research has predominantly concentrated on evaluating pedagogical efficacy or student achievement, with considerably less scholarly focus directed towards the practical classroom-based implementation by educators. To bridge this identified lacuna, the current research endeavor endeavors to elucidate the process through which a teacher integrates genre-based reading instruction in a reading comprehension course for Grade X students at SMAN 4 Kediri. Through a meticulous examination of classroom observations, pedagogical materials, and interviews with both the instructor and learners, this study aspires to furnish a more profound comprehension of the actualization of genre-based reading instruction in authentic classroom environments and the incorporation of genre-centric principles into reading comprehension tasks.
METHODS
Participants
This investigation utilized a descriptive qualitative research methodology to examine the application of Genre-Based Reading Instruction within a reading comprehension course. As articulated by Creswell (2023), qualitative inquiry is dedicated to exploring and comprehending human experiences and societal phenomena in their natural contexts, drawing upon diverse data streams. A descriptive qualitative approach was deemed suitable due to the study’s objective to delineate the implementation of Genre-Based Reading Instruction, the pedagogical strategies employed by the instructor, the obstacles encountered throughout the teaching process, and the students' reactions within a genuine classroom environment. The cohort for this inquiry comprised a single English educator and three students from the tenth grade at SMAN 4 Kediri. The instructor was chosen for her engagement in delivering reading comprehension instruction. Concurrently, the student participants were identified based on the instructor’s endorsement and pre-established interview parameters. The selected students represented different levels of classroom participation, namely an active student, a passive student, and a student with a moderate level of participation. This selection was intended to obtain diverse perspectives and learning experiences regarding the implementation of reading instruction in the classroom.
Instruments
Information was gathered through observational methods, structured interviews, and the examination of existing records. The classroom observations concentrated on the execution of genre-based reading pedagogical approaches within the educational setting. Interviews were conducted with both the educator and the learners to elicit details regarding the implementation process, pedagogical techniques employed, obstacles encountered, and the students' perceptions of the learning engagements. Furthermore, documentary evidence, encompassing instructional plans and educational resources, was utilized to corroborate the collected data.
Procedures
The process for data acquisition commenced with securing authorization from the educational institution and the designated English instructor to undertake the research. Subsequently, the investigator proceeded to observe classroom proceedings, engage in interviews with the involved parties, and compile pertinent documentation associated with the implementation of Genre-Based Reading Instruction.
Data Analysis
Subsequent to collection, the data underwent analysis employing qualitative data analysis methodologies as advanced by Miles, Huberman, and Saldaña (2020) as cited in (Shen, 2025). This analytical framework encompasses the reduction of data, the presentation of data through various displays, and the subsequent derivation of conclusions. The researcher categorized and interpreted the data obtained from observations, interviews, and documentation based on the research objectives. To ensure the trustworthiness of the data, triangulation was applied by comparing the data from different sources.

RESULTS
Planning and Implementation of Reading Instruction 
According to the teacher's statement during the interview, she prepared the teaching module prior to the start of the semester and modified its execution based on the circumstances in the classroom. She clarified: “I prepared the teaching modules before the semester began because that is part of the administrative process for teaching. However, what actually happens in the classroom doesn’t always go exactly as planned, since I have to adapt to the students’ needs in each class.” Additionally, the students attested to the fact that reading exercises typically involved many phases, such as instructor explanation, reading practice, discussion, and individual performance. One student said: “Usually, our teacher explains the material we’re going to study first, and the teacher provides a link to the quiz.” Another student explained: “The teacher explains the parts of the text using the whiteboard, then reads the example text aloud, and we are given practice questions.”
These claims were supported by the observation data. Before beginning reading assignments, the teacher greeted the class, conducted classroom management exercises, and had Q&A sessions. Before students began reading on their own, the teacher also gave them vocabulary exercises and guidance. This result was in line with the teaching module, which demonstrated that opening exercises, reading assignments, group discussions, and individual performance exercises comprised the learning process. Additionally, according to the program, students had to recognize key concepts, corroborating details, and implicit information in texts they read. As a result, there was a consistent pattern in the design and execution of reading instruction based on the data from the interviews, observations, and documentation.


Learning Activities in Reading Comprehension Class
The teacher clarified that following the completion of individual reading assignments, she typically divided the class into groups. As said by her: “At first, students are asked to work on the questions individually. After that, they discuss in groups to determine the answers together.” This statement was confirmed by the students. One student reported: “We are usually divided into small groups of two to discuss the meaning of each paragraph and identify the main idea together.” Another student e: “Sometimes we share our opinions one by one and then choose the most appropriate one.” According to observation data, students read the book on their own before discussing their responses in groups or pairs. Students answered questions, shared ideas, and assisted one another in understanding new language throughout class discussions. Although some children enthusiastically engaged, others needed more assistance from the teacher and their peers. These results were also corroborated by the material. Students were required to read the book, debate their responses in groups, find evidence in the text, and give an oral explanation of their responses in front of the teacher as part of the teaching module. These results show that reading comprehension exercises benefited greatly from collaborative learning, which was evident in all data sources.
Teaching Strategies and Learning Media
The teacher said that she often supported reading teaching using games, discussion, inquiry exercises, and online resources. She clarified: “Currently, I use my cell phone more often in my English lessons. I share links to reading materials or exercises via WhatsApp.” Students also confirmed the use of digital media. One student said: “We usually get a link from our teacher like a quiz and then we’re asked to take turns reading it.”
Data from observations revealed that students used cellphones, WhatsApp, paper workbooks, and internet resources to access educational content. Prior to the start of the reading assignments, the teacher also employed word games and questioning exercises. Additionally, the teaching module identified Google resources, cellphones, and internet connectivity as the main learning aids. As consequence, the results of observations, interviews, and documentation consistently demonstrated how digital technology and interactive learning techniques are incorporated into reading education.

Challenges and Students’ Responses
The primary difficulty in teaching reading, according to the teacher, is the variety of the student group. She said: “Teachers must be able to address students' various needs in different ways.” Similarly, while reading aloud from English books, students noted challenges with vocabulary, pronunciation, and confidence. One student clarified: “I have trouble when I don’t know the meaning of a word in the text.” Another student stated: “My biggest challenge is a lack of confidence when reading English sentences.” 
The results of the observations also showed that certain students had trouble learning language and stayed silent during conversations. Nonetheless, the teacher promoted peer assistance and offered further clarifications as needed. Overall, an equivalent pattern was shown by data from observations, interviews, and documentation. The teacher used discussion exercises, peer learning, and the utilization of digital resources to address the student's difficulties with word understanding and reading confidence. As a result, the data triangulation showed that the teacher opinions, student experiences, classroom observations, and instructional texts were all consistent.

DISCUSSION
Planning and Implementation of Reading Instruction
The research findings indicate that educators prepared instructional materials before the start of the academic semester and applied teaching methods flexibly, taking into account the evolving dynamics within the classroom. This underscores the importance of pedagogical planning as a fundamental component of teaching practice, while also maintaining the ability to adapt teaching practices to meet the needs of learners and the learning context. As stated by Brown (2007), effectiveness in language teaching requires teachers to adjust their pedagogical decisions based on student profiles and actual conditions in the classroom. Similarly, (Paige et al., 2021) emphasize that effective reading instruction requires teachers to exercise professional judgment and adapt instructional practices to students’ literacy needs and classroom situations. They argue that teacher flexibility and responsiveness are essential components of successful reading instruction. (Hudson et al., 2021) also highlight that effective reading instruction depends on teachers’ ability to plan, organize, and modify instructional activities according to students’ backgrounds, prior knowledge, and learning needs.
In line with this, (Triastuti et al., 2022) argue that the implementation of genre-based pedagogy should not be dogmatic but must be aligned with curriculum specifications and contextual needs within the learning environment. This finding is also supported by (Nurdianingsih, 2021), who reported that teachers often adapt reading instruction strategies according to students’ characteristics, curriculum requirements, and classroom situations. Such flexibility enables teachers to create learning experiences that are more responsive to students’ needs and learning difficulties. Teachers’ decisions to redesign learning activities based on students’ readiness levels are a manifestation of a student-centered paradigm, which prioritizes meaningful learning experiences. This finding is consistent with the principles of Kurikulum Merdeka, which emphasize flexibility and contextualized learning. Therefore, the implementation observed in this study demonstrates that effective reading instruction depends not only on lesson planning but also on the teacher’s ability to respond to classroom dynamics and learning challenges.
Learning Activities in Reading Comprehension Class
The research findings indicate that the process of mastering reading skills involves a series of structured activities, including leveraging students’ prior knowledge, introducing reading materials, facilitating collaborative dialogue, and encouraging students to articulate their understanding independently. Although educators confirmed the absence of explicit implementation of the Genre-Based Approach (GBA), observations of pedagogical practices in the classroom revealed several stages consistent with the instructional cycle presented by Feez and Joyce (1998). During the learning initiation phase, the educator organized questioning activities, lexical exploration, and contextual dialogues related to the text’s subject. These activities played a crucial role in activating students’ prior knowledge before reading. As noted by Nunan (2003), reading comprehension improves significantly when students successfully integrate textual information with the knowledge schemas they already possess. Similarly, (Hanan et al., 2020) emphasize that activating background knowledge is essential to help students understand texts and develop critical thinking during reading activities. Teachers also guide students through vocabulary explanations, text exploration, and the identification of key information. 
Such practices are consistent with Hyland’s (2007) view that students need specific support to understand how a text is structured and how meaning is constructed within it. Furthermore, (Budiwati, 2021) emphasizes that genre awareness helps students to recognize the characteristics, purposes, and structure of a text, which in turn promotes a better understanding of the reading material. Another critical finding relates to the implementation of collaborative pedagogy, which is realized through pair-based learning structures and group discussion forums. Students were encouraged to engage in the exchange of ideas, critically examine answers, and help one another master unfamiliar vocabulary and text content. The sequence of activities observed in this study also resembles the stages of reading instruction suggested by Vaughn and Stevens, which include activities before reading, during reading, and after reading to support students’ comprehension processes (Sharon & Stevens, n.d.). This observation aligns with the scaffolding conceptual framework proposed by Martin and Rose (2008), which emphasizes knowledge acquisition through structured interaction and guidance. In line with these findings, research by (Lailatussyifa, 2025) indicates that interactive dialogue and pedagogical facilitation substantially contribute to enhancing students’ reading comprehension skills and cognitive engagement levels during reading activities. Furthermore, students are given the opportunity to respond to questions in unique ways and deliver oral presentations on the understanding they have gained. These pedagogical initiatives reflect a gradual shift from a structured learning phase toward the realization of independent performance. 
Feez and Joyce (1998) explain that students must ultimately be able to demonstrate their understanding independently after receiving adequate guidance and support. (Gunawan, 2022) reached the same conclusion, noting that reading instruction that combines guided instruction, discussion, and independent tasks makes a positive contributions to the development of students’ reading comprehension. These finding thus indicate that teachers do not formally implement the genre-based approach as a teaching framework. However, the instructional sequence observed in this study reflects several pedagogical features typically associated with genre-based reading instruction, particularly with regard to activating prior knowledge, providing guidance on text comprehension, facilitating collaborative learning, and encouraging independent responses.
Teaching Strategies and Learning Media
The study results indicate that educators employ a variety of teaching methods, including question-and-answer sessions, supplementary games, group discussions, oral presentations, and cooperative learning. The purpose of these methods is to increase student engagement and facilitate literacy development. As stated by Brown (2007), substantial pedagogical interaction facilitates learners’ active engagement in language acquisition and fosters a more comprehensive appreciation. The implementation of collaborative activities in this study is also consistent with the findings of (Nurdianingsih, 2021), who observed that individual pedagogy, group dynamics, and dialogue-based approaches effectively support reading comprehension by providing opportunities for students to exchange perspectives and collectively address comprehension challenges. Another significant observation relates to the expanding use of digital media. Smartphones, WhatsApp, online links, and internet-based reading materials are frequently integrated into classroom instruction. This finding reflects current tendencies in reading instruction that extend beyond printed texts. (Hu, 2024) explain that genre-based reading instruction increasingly integrates digital and multimodal texts to support reading proficiency and student engagement. Furthermore, teachers’ view that reading encompasses digital texts, image captions, posters, and interactive content aligns with contemporary perspectives on literacy, which recognize various text forms as legitimate sources of meaning-making. 
Therefore, these findings suggest that teachers integrate collaborative learning strategies and digital resources to support students’ reading comprehension. These practices reflect current developments in English language instruction that emphasize interaction, flexibility, and multimodal literacy. A similar finding was reported by (Thi & Phuong, 2022), who found that questioning, predicting, retelling, and visualizing strategies were frequently used by teachers to promote students’ reading comprehension and classroom engagement.


Challenges and Student’s Responses
Empirical research findings indicate the presence of various inherent obstacles that arise during the process of internalizing reading literacy competencies. These obstacles include, but are not limited to, limited vocabulary among students, heterogeneity in text decoding abilities, students’ tendency toward apathy, and insufficient time allocated for learning sessions. Similar complexities have been documented in previous literature studies. (Lailatussifa, 2025) observed that students often face obstacles in constructing textual meaning due to limited vocabulary and disparities in reading proficiency levels. Concurrently, (Hanan et al., 2020) explained that cognitive gaps in reading comprehension processing frequently occur when students fail to optimally activate their pre-cognitive knowledge base or apply critical reasoning skills during the reading process. This pattern of challenges is also evident in the present study, where some participants struggled with lexical comprehension and distinguishing factual information from the reading material. This finding is consistent with (Mulatu & Regassa, 2022), who found that vocabulary limitations and insufficient reading support frequently hinder students’ reading comprehension in EFL classrooms. Despite these difficulties, students generally responded positively to the learning activities. 
They stated that teacher explanations, group discussions, and peer support helped them understand the text more effectively. These findings are supported (Nurdianingsih, 2021), who argues that collaborative learning strategies enable students to share knowledge and overcome reading difficulties through peer interaction. Teachers are overcoming these challenges by adapting learning activities, encouraging peer learning, and providing additional guidance when needed.  (Mcmaster et al., 2021) further suggest that teachers often need continuous instructional support and adaptive strategies to address students’ diverse reading needs effectively. These practices reflect the scaffolding process described by Martin and Rose (2008), in which students receive support until they are able to perform tasks more independently.
Synthesis of Findings
In summary, the investigation indicated that the educator did not deliberately employ the Genre-Based Approach as a structured pedagogical model. Rather, reading instruction adhered to the tenets of the Kurikulum Merdeka, prioritizing adaptability, situation-specific learning, and engagement with diverse textual forms. Notwithstanding this, numerous classroom engagements exhibited Indeed, the findings suggest that pedagogical approaches akin to genre-based reading instruction can organically arise in teaching practices, even in the absence of explicit identification by educators as the Genre-Based Approach. characteristics aligned with genre-based pedagogy, such as eliciting pre-existing knowledge, scaffolding student engagement with texts, promoting cooperative learning, and fostering autonomous application of learning. This observation implies that instructional methodologies that mirror genre-based reading instruction may spontaneously develop within the practical execution of teaching, irrespective of whether educators formally categorize their instruction as the Genre-Based Approach. Therefore, the study highlights the importance of teacher adaptation in responding to curriculum demands, student needs, and classroom realities while maintaining instructional practices that support reading comprehension development.
CONCLUSION
This research examined the methodologies employed in delivering reading instruction within a reading comprehension course at SMAN 4 Kediri. The results indicated that the educator meticulously planned and executed the reading instruction through a diverse array of pedagogical approaches. These encompassed strategies such as activating students' pre-existing knowledge, introducing novel reading content, fostering an environment conducive to cooperative learning, and empowering students to independently exhibit their comprehension. Furthermore, the educator utilized a broad spectrum of teaching techniques, including but not limited to, inquiry-based questioning, vocabulary enrichment exercises, group dialogue, formal presentations, and the integration of digital learning resources. Additionally, several obstacles were observed to impede the learning process. These included students' restricted grasp of vocabulary, variability in reading proficiencies among students, a tendency towards passive engagement from some learners, and limitations imposed by time. Notwithstanding the absence of a formal adoption of the Genre-Based Approach by the educator, the results indicated that a number of pedagogical tasks mirrored elements characteristic of genre-based reading instruction. 
These commonalities were discernible in the phases of augmenting students' prior knowledge, facilitating textual understanding, fostering collective engagement, and facilitating autonomous learning. Consequently, the research posits that pedagogical approaches akin to genre-based instruction can manifest within educational settings even in the absence of a deliberate implementation of the Genre-Based Approach. The outcomes of this investigation suggest that efficacious reading pedagogy necessitates instructors to exhibit adaptability in tailoring learning endeavors to align with student requirements, contextual classroom circumstances, and curricular obligations. Furthermore, the study accentuates the significance of integrating cooperative learning strategies, direct instructor support, and digital tools to enhance students' reading comprehension proficiency. Subsequent scholarly inquiry ought to concentrate on the integration of genre-focused reading pedagogy across diverse academic settings and with a more substantial participant cohort. Furthermore, upcoming investigations could examine the correlation between pedagogical approaches centered on genre and students' attained reading proficiency, thereby fostering a more comprehensive grasp of how these methods facilitate the progression of reading comprehension skills.
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