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ABSTRACT 
Language Awareness (LA) has become one of the most important approaches in English Language Teaching (ELT), especially in modern EFL classrooms that emphasize critical thinking, technology integration, and student-centered learning. The study uses a qualitative literature review method to analyze how Language Awareness contributes to communicative competence, learner autonomy, and digital learning practices. The findings reveal that Language Awareness improves students’ linguistic sensitivity, enhances reflective learning, supports critical language analysis, and encourages meaningful communication. Furthermore, integrating digital tools such as AI, online platforms, and multimedia resources strengthens awareness-based language learning. The review also highlights the importance of teacher language awareness as a professional competency in creating inclusive and effective EFL classrooms. The article concludes that Language Awareness should be widely implemented in ELT curricula and teacher education programs to prepare learners for communication in a digital and globalized world.
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INTRODUCTION
The rapid advancement of digital technology has transformed educational practices worldwide, including English Language Teaching (ELT). In the twenty-first century, language learners are expected not only to master linguistic knowledge but also to develop critical thinking, communication, collaboration, and digital literacy skills. 
The integration of technology into language learning has become increasingly important because it enables learners to access authentic materials, participate in interactive learning environments, and engage in meaningful communication. Studies have shown that technology-enhanced learning environments and Computer-Assisted Language Learning (CALL) can improve language proficiency, learner engagement, and learning autonomy in EFL contexts (Schenck, 2024; Usman & Salsabila, 2025).
Despite these developments, many EFL classrooms continue to implement traditional teaching approaches that emphasize grammar instruction, memorization, and teacher centered learning. Such practices often limit learners' opportunities to actively construct knowledge, participate in authentic communication, and develop higher-order thinking skills. Consequently, educators are increasingly encouraged to adopt instructional approaches that foster active participation and critical thinking. Research has demonstrated that student engagement and critical thinking can be significantly improved when learners are actively involved in the learning process and encouraged to analyze, evaluate, and reflect on language use (Ajiza & Feny, 2026; Schenck, 2024).
One approach that has gained growing attention in language education is Language Awareness (LA). Language Awareness refers to learners’ conscious understanding of language forms, meanings, functions, and uses in different communicative contexts. Through awareness-based learning, students become more sensitive to linguistic patterns and are encouraged to reflect critically on language use. This approach not only enhances communicative competence but also supports learner autonomy and critical language analysis. Previous studies indicate that linguistic awareness contributes positively to students’ ability to understand language structures, interpret meanings, and develop critical thinking skills in EFL learning environments (Anom Pujayanti & Rahman, 2026).
The integration of technology further strengthens the implementation of Language Awareness in EFL classrooms. Digital tools, online learning platforms, multimedia resources, and artificial intelligence (AI)-based applications provide learners with opportunities to explore language independently and interactively. Technology-supported learning environments encourage self-directed learning, collaboration, and reflective practice, which are essential characteristics of student-centered learning. Recent studies have reported that technology integration and digital learning tools contribute to improved learner participation, language development, and critical engagement with learning materials (Maspufah, Afriyeni, & Zuriati, 2025); (Pramawati, 2025).
In addition to technological support, teachers play a crucial role in implementing awareness-based language learning. Effective integration of technology requires teachers to possess not only pedagogical competence but also language awareness and digital literacy. Teachers who are aware of language use and capable of utilizing digital tools effectively can create more inclusive, engaging, and meaningful learning experiences. Recent studies emphasize the importance of teacher technology integration skills and AI literacy in supporting modern EFL instruction and fostering students’ critical engagement with language and technology (Zang & Samsudin, 2026).
Although previous studies have investigated technology integration, critical thinking, digital learning, and Language Awareness individually, limited research has explored how these elements collectively contribute to student-centered EFL learning. Therefore, this study aims to examine the role of Language Awareness in promoting communicative competence, learner autonomy, critical thinking, and digital learning practices. Furthermore, this study explores how technology integration and teacher language awareness support student-centered learning in contemporary EFL classrooms.
METHODS
This study employed a qualitative literature review design to examine the role of Language Awareness (LA) in promoting technology integration, critical thinking, and student-centered learning in EFL classrooms. A literature review approach was chosen because it enables researchers to synthesize and critically evaluate findings from previous studies to gain a comprehensive understanding of a particular educational issue (Usman & Salsabila, 2025).
Participants
Since this study is a literature review, no human participants were involved. Instead, the participants of this study consisted of scholarly publications selected for analysis. A total of 20 selected journal articles published between 2021 and 2026 were reviewed. The publications focused on Language Awareness, English as a Foreign Language (EFL), technology integration, critical thinking, digital learning, learner autonomy, student-centered learning, and teacher language awareness.
Instruments
The primary instrument used in this study was a literature review matrix developed by the researcher. The matrix was used to organize and analyze the selected studies based on several criteria, including authors, publication year, research objectives, methodology, key findings, and relevance to the research topic. In addition, keyword-based search strategies were employed to identify relevant publications.
Procedures
The literature review process consisted of four stages. First, relevant studies were identified through searches using keywords such as “Language Awareness,” “EFL Classroom,” “Technology Integration,” “Critical Thinking,” “Student-Centered Learning,” “Digital Learning,” and “Teacher Language Awareness.” Second, the retrieved studies were screened based on publication year, relevance to the topic, and accessibility. Third, the selected publications were classified according to major themes discussed in the literature. Finally, the findings from the selected studies were synthesized to explore the contribution of Language Awareness to contemporary EFL learning.
Data Analysis
The selected studies were analyzed using thematic analysis. The researcher identified recurring themes, concepts, and patterns across the literature and grouped them into several categories, including communicative competence, learner autonomy, critical thinking, technology-supported learning, digital literacy, and teacher language awareness. The findings were then interpreted and synthesized to examine how Language Awareness contributes to effective EFL learning and supports student-centered learning in digital educational environments.	



RESULTS AND DISCUSSION
Language Awareness and Communicative Competence
The reviewed literature indicates that Language Awareness (LA) contributes significantly to the development of communicative competence in EFL classrooms. Language Awareness encourages learners to understand not only grammatical structures but also the communicative functions and contextual meanings of language. Through reflective language analysis, learners become more capable of using language appropriately in authentic communication situations.
Usman & Salsabila, (2025) found that Computer-Assisted Language Learning (CALL) environments contribute to improvements in vocabulary, grammar, speaking, listening, reading, and writing skills while promoting meaningful communication and learner engagement. Benlaghrissi & Ouahidi, (2024) reported that mobile-assisted project-based learning promotes communicative interaction and improves students’ speaking performance through collaborative learning activities. Anom Pujayanti & Rahman, (2026) emphasized that linguistic awareness strengthens learners’ ability to interpret language meaning, understand textual information, and communicate ideas effectively.
These findings suggest that Language Awareness supports communicative competence by helping learners connect language forms with communicative purposes. As a result, students become more confident and effective language users in both academic and social contexts.
Language Awareness and Learner Autonomy
Another important finding concerns the relationship between Language Awareness and learner autonomy. The reviewed studies reveal that awareness-based learning encourages students to become active participants in their own learning process. Through reflection and self-monitoring, learners become more responsible for improving their language proficiency.
Usman & Salsabila, (2025) reported that CALL-based learning environments provide opportunities for self-directed learning through access to authentic materials, immediate feedback, and personalized learning experiences.  Likewise, Yuan et al., (2025) found that mobile-assisted collaborative language learning enhances learner engagement and encourages students to participate actively in constructing knowledge. (Pramawati, 2025) further emphasized that digital literacy enables learners to utilize technological resources effectively, thereby promoting independent learning and self-regulation.
These findings indicate that Language Awareness and digital learning environments complement one another in fostering learner autonomy. Students who develop awareness of language use and learning strategies become more capable of managing their own learning process and achieving long-term language development.
Language Awareness and Critical Thinking
Critical thinking emerged as one of the dominant themes in the reviewed literature. Language Awareness promotes critical thinking by encouraging learners to analyze language use, evaluate meanings, identify communicative intentions, and reflect on linguistic choices.
Schenck, (2024) found that technology-supported learning environments can strengthen learners’ understanding of critical thinking when technology is integrated meaningfully into language instruction. Similarly,(Barseghyan & Hovakimyan, 2024) reported that higher-order questioning strategies significantly improve learners’ analytical thinking and classroom participation. (Ajiza & Feny, 2026) also emphasized that student engagement and critical thinking increase when learners participate actively in collaborative discussions and problem-solving activities.
Fernandes et al., (2024) demonstrated that critical thinking can be facilitated through listening and speaking activities in EFL classrooms when learners are encouraged to evaluate information and construct arguments. (Alshehri, 2024) also found a positive relationship between reading comprehension and critical thinking among EFL learners. Mzeil, (2024) argued that integrating critical thinking perspectives into EFL programs contributes to deeper language understanding and more meaningful learning experiences.
These findings suggest that Language Awareness functions as an effective pedagogical approach for developing higher-order thinking skills. Through awareness-based language learning, students become more capable of evaluating information, interpreting messages critically, and communicating ideas logically.
Technology-Supported Language Awareness Learning
The reviewed studies consistently highlight the positive role of technology in supporting awareness-based language learning. Technology provides learners with access to authentic language input, interactive learning environments, and opportunities for collaborative learning.
(Maspufah, Afriyeni, & Zuriati, 2025) reported that technology integration enhances critical reading skills and increases student engagement in EFL classrooms. Similarly, Benlaghrissi & Ouahidi, (2024) found that mobile-assisted and technology-supported learning environments facilitate interaction, collaboration, and learner participation in language learning activities. In addition, Ibrahim et al., (2024) demonstrated that Intelligent Computer-Assisted Language Assessment (ICALA) supports language development, self-evaluation, and academic resilience through technology-enhanced learning.
The role of social media and digital platforms has also received increasing attention. Research on Instagram-based language learning found that social media use positively influences learners’ critical thinking development and engagement in language learning activities. Likewise, technology-enhanced social learning environments encourage reflective discussion, collaborative knowledge construction, and meaningful interaction among learners.
Furthermore, recent studies have highlighted the growing influence of artificial intelligence (AI) in language learning. Darwin et al., (2024) found that AI-supported learning environments can contribute positively to critical thinking development when learners use AI tools critically and responsibly.   Similarly, (Liu, Sihes, & Lu, 2025) reported that generative AI technologies provide opportunities for reflection, language practice, and analytical thinking in EFL education.
These findings indicate that technology serves as an important facilitator of Language Awareness by creating interactive, reflective, and student-centered learning experiences.
Teacher Language Awareness in Student-Centered EFL Classrooms
The literature also emphasizes the importance of teacher language awareness and technological competence in contemporary EFL classrooms. Teachers play a crucial role in facilitating awareness-based learning, guiding reflection, and supporting learners’ engagement with digital tools.
(Marzuki, et al., 2026) emphasized that successful technology integration depends on teachers’ pedagogical competence, digital literacy, and their ability to adapt instructional practices to learners’ needs. Their findings indicate that teachers play a central role in creating meaningful technology-enhanced learning experiences in EFL classrooms. In addition, teachers who possess strong language awareness are better able to guide students in analyzing linguistic features, understanding communicative meanings, and developing reflective language learning practices.  
Similarly, (Zang & Samsudin, 2026) argued that AI literacy has become an essential competency for EFL teachers in the digital era. Their study demonstrated that AI-integrated professional development can help teachers use artificial intelligence more critically, reflectively, and effectively in language teaching practices.
Recent studies also highlight the importance of teacher awareness regarding artificial intelligence. Javahery et al., (2025)  found that EFL teacher trainees perceive ChatGPT as a useful tool for lesson planning and instructional support when combined with critical digital literacy. Tafazoli & McCallum, (2025) reported that AI technologies can enhance teachers’ pedagogical awareness and instructional practices..
Defianty & Wilson, (2024) demonstrated that collaborative action research can support teachers in implementing critical thinking pedagogies in ELT classrooms. This finding suggests that professional development plays an important role in strengthening teacher awareness and instructional effectiveness.
These findings indicate that teacher language awareness, digital literacy, and AI literacy are essential competencies for creating inclusive and student-centered EFL learning environments.
Discussion
The overall findings demonstrate that Language Awareness serves as an effective pedagogical approach for supporting communicative competence, learner autonomy, critical thinking, and meaningful language use in EFL classrooms. The reviewed studies consistently show that awareness-based learning enables learners to engage more deeply with language and become active participants in the learning process.
The integration of technology further strengthens Language Awareness by providing authentic learning experiences, interactive communication opportunities, collaborative learning environments, and access to diverse learning resources. Technology-supported learning encourages learners to develop twenty-first-century competencies, including communication, critical thinking, collaboration, creativity, and digital literacy.
Moreover, the findings emphasize the importance of teacher language awareness and technological competence in implementing student-centered learning successfully. Teachers who combine pedagogical knowledge, language awareness, and digital literacy are better equipped to facilitate meaningful learning experiences and prepare students for communication in a globalized and technologically advanced world.
Therefore, Language Awareness should be integrated more extensively into EFL curricula, teacher education programs, and technology-enhanced language learning practices to support the development of competent, autonomous, and critically engaged language learners.
CONCLUSION
This study explored the role of Language Awareness (LA) in integrating technology, critical thinking, and student-centered learning within contemporary EFL classrooms through a qualitative literature review. The findings indicate that Language Awareness contributes significantly to the development of communicative competence by helping learners understand linguistic forms, meanings, and functions in authentic communication contexts. In addition, Language Awareness promotes learner autonomy by encouraging students to reflect on their language use, monitor their learning progress, and engage in self-directed learning.

The review also revealed that Language Awareness supports the development of critical thinking skills. Through reflective language analysis, learners are encouraged to evaluate information, interpret meanings, identify communicative intentions, and construct reasoned arguments. Furthermore, the integration of technology—including Computer-Assisted Language Learning (CALL), digital platforms, social media, and artificial intelligence (AI)—enhances awareness-based language learning by providing interactive, authentic, and learner-centered learning experiences.
Another important finding is the crucial role of teacher language awareness and digital competence in implementing effective student-centered instruction. Teachers who possess strong linguistic knowledge, pedagogical competence, and technological literacy are better equipped to facilitate meaningful learning, foster critical thinking, and support learner autonomy in digitally enriched environments.
Based on these findings, Language Awareness should be more widely integrated into EFL curricula, teacher education programs, and technology-enhanced learning practices. Such integration can help prepare learners to become competent, autonomous, and critical users of English who are capable of communicating effectively in an increasingly globalized and digital world. Future research is recommended to investigate the practical implementation of Language Awareness-based instruction across different educational contexts and emerging digital learning environments.
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