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ABSTRACT

 		Grammar mastery plays an important role in English language learning because it enables students to understand and produce accurate language structures in both written and spoken communication. However, many English as a Foreign Language (EFL) students still experience difficulties in mastering complex grammar components. Previous studies on grammar mastery have predominantly employed researcher-made tests and focused on formal school settings. In contrast, studies examining students’ grammar mastery through authentic final written tests in intensive English course programs remain limited. Therefore, this study aims to analyze students’ grammar mastery as reflected in their final written test at Basic English Course (BEC), particularly in the TC Program Batch 172. This study employed a descriptive quantitative research design. Four classes, namely Gold, Hawkeye, Ironstone, and Crystal, were selected through random sampling from twelve classes. The data were obtained from the second type of final written test, which assessed adjective clauses, gerunds, and participles. The findings revealed that the students’ mean score was 34.17, indicating a relatively low level of grammar mastery. Based on the percentage of correct answers, adjective clauses achieved 54%, participles 45%, and gerunds 14%. Among the three grammar components, gerunds were identified as the most difficult component, while adjective clauses showed the highest level of mastery. The analysis also revealed various grammatical errors related to the use of relative pronouns, gerund constructions, and participial forms. In conclusion, students’ grammar mastery still requires improvement, particularly in applying complex grammar structures accurately in written tasks.



Keywords: grammar mastery, adjective clause, gerund, participle, final written test.
3rd INTERNATIONAL CONFERENCE ON ENGLISH LANGUAGE EDUCATION FOR UNDERGRADUATE STUDENTS
Organised by the English Education Department, Faculty of Teacher Training and Education, 
Universitas Islam Kadiri   ©2026
1


3rd INTERNATIONAL CONFERENCE ON ENGLISH LANGUAGE EDUCATION FOR UNDERGRADUATE STUDENTS
Organised by the English Education Department, Faculty of Teacher Training and Education, 
Universitas Islam Kadiri   ©2026
1

INTRODUCTION 
Grammar mastery plays an important role in English language learning because it helps students understand and produce correct language structures in written and spoken communication. Without adequate grammar mastery, students may experience difficulties in conveying ideas clearly and accurately. Grammar also becomes an essential component in developing students’ language skills, particularly in writing and speaking. Therefore, understanding grammar is necessary for English as a Foreign Language (EFL) students to communicate effectively and avoid misunderstandings in communication. Grammar and language cannot be separated because grammar helps people understand and produce meaningful language (Tamim, 2022). 
However, many EFL students still experience difficulties in mastering English grammar. Previous studies have shown that EFL learners frequently encounter difficulties in learning complex grammar structures, including adjective clauses, gerunds, and participles (Khan et al., 2023; Tamim, 2022). Students frequently make grammatical errors when using those grammar components, especially in written tests. Tamim (2022) explains that insufficient understanding of grammar may lead students to confusion and misunderstanding in interpreting sentence meanings. Similarly, in another study, students still experienced difficulties in distinguishing the functions and usage of gerunds and participles in sentences (Wael et al., 2024). These difficulties indicate that grammar mastery remains a challenge for many EFL learners.
Among various grammar components, adjective clauses, gerunds, and participles are frequently taught because they help learners construct more accurate and varied sentences. Adjective clauses modify nouns through relative pronouns, gerunds are verb forms ending in -ing that function as nouns, and participles can function as adjectives describing nouns (Eastwood, 2022). Since adjective clauses require learners to select appropriate relative pronouns based on grammatical functions within sentences (Martinet & Thomson, 1986), students often experience difficulties in identifying and applying these forms correctly. Previous studies have also reported that learners frequently make errors in using adjective clauses, distinguishing gerunds from infinitives, and differentiating participles from other verb forms (Khan et al., 2023; Tamim, 2022). These findings indicate that such grammar components remain challenging for many EFL learners.
Several previous studies have discussed grammar mastery and students’ grammatical abilities in English learning. Grammar mastery significantly contributes to students’ writing ability (Wirastuti et al., 2022). Similarly, in another study by Romario and Widiastuti (2022) reported that students with better grammar mastery tended to achieve higher writing performance. Furthermore, grammar and vocabulary mastery were positively associated with students’ writing skills, indicating that grammatical competence remains a fundamental element in language performance (Luthfiyanti, 2023). These studies consistently indicate that grammar mastery contributes to students’ language performance and remains a challenge for many learners. However, most of the studies focused on the relationship between grammar mastery and writing achievement or investigated specific grammar difficulties. As a result, they provide limited information about students’ overall grammar mastery as reflected in authentic assessment results.
Although many studies have discussed grammar mastery, most have used researcher-made tests and were conducted in formal school settings. In contrast, studies examining students’ grammar mastery through authentic final written tests in intensive English course programs remain limited, particularly in the context of Basic English Course (BEC). As an English course institution that emphasizes grammar learning, BEC requires students in the TC Program to complete a final written test covering adjective clauses, gerunds, and participles. Since the test is administered as part of the program evaluation rather than being specifically designed for research purposes, it serves as an authentic assessment. Despite the long-standing implementation of grammar instruction and assessment at BEC, no previous study, to the researcher’s knowledge, has specifically analyzed students’ mastery of adjective clauses, gerunds, and participles based on the TC Program final written test results. In this study, grammar mastery is reflected through students’ performance, percentages of correct and incorrect responses, and grammatical error patterns found in the test.
Therefore, this study aims to analyze students’ grammar mastery as reflected in their final written test at BEC TC Program Batch 172. Specifically, the study seeks to identify students’ level of grammar mastery, determine the percentage of correct and incorrect answers, and identify dominant grammatical errors related to adjective clauses, gerunds, and participles.

METHODS
This study employed a descriptive quantitative research design to analyze students’ grammar mastery as reflected in their final written test. The study focused on identifying students’ grammar mastery, calculating the mean score, determining the percentages of correct and incorrect answers, and identifying the most problematic grammar component among adjective clauses, gerunds, and participles.
Participants
The population of this study consisted of 282 students from 12 classes of the TC Program at Basic English Course (BEC). To determine the sample, multistage random sampling was employed using a digital spin wheel to select the research classes. Four classes, namely Gold, Hawkeye, Ironstone, and Crystal, were randomly selected from the 12 available classes. The four selected classes consisted of 90 students in total. The final written test administered in the TC Program consisted of four different test types. To determine the test type to be analyzed, a second random selection using a digital spin wheel was conducted, and type 2 was selected. Since this study focused on one test type to ensure consistency in the analysis of grammar components, all answer sheets of students who completed type 2 in the selected classes were included in the study. Therefore, the study prioritized consistency and depth of item-level grammar analysis rather than statistical generalization across all test types. As a result, the final sample consisted of 24 students, including six students from Gold, seven students from Hawkeye, five students from Ironstone, and six students from Crystal.
Instruments
The instrument used in this study was an authentic final written test administered by the TC Program at BEC. The test was designed as part of the program assessment and not specifically developed for research purposes. The selected type 2 test consisted of various questions from four subjects in TC program, including grammar materials. The grammar question formats include combining main clauses and subordinate clauses, translation tasks, and making examples. The grammar part focused on three grammar components: adjective clauses, gerunds, and participles. Although the test contained eight questions, two questions were scored separately, resulting in a total of ten score analyzed in this study. The distribution of the grammar components consisted of two items on adjective clauses, four items on gerunds, and four items on participles.
Procedures
The final written test was conducted on May 20, 2026, in three examination sessions. The first session was held from 7.00 a.m. to 8.00 a.m. for IJKL classes, the second session from 8.10 a.m. to 9.10 a.m. for ABCD classes, and the third session from 9.20 a.m. to 10.20 a.m. for EFGH classes. After the examination had been completed and scored by the TC grammar teachers, the researcher obtained the students’ answer sheets and final scores from the grammar teachers responsible for the program. Subsequently, the researcher selected the type 2 test papers from the four sampled classes and organized the data for analysis.
Data Analysis	
The collected data were analyzed using descriptive quantitative techniques. Students’ final scores were used to calculate the mean score and describe their overall grammar mastery. In addition, the researcher calculated the percentages of correct and incorrect answers for each grammar component. Students’ responses were further examined to identify dominant grammatical errors related to adjective clauses, gerunds, and participles. The results were then presented descriptively to provide a comprehensive overview of students’ grammar mastery in the final written test.

RESULTS
This study aimed to analyze students’ grammar mastery as reflected in their final written test at Basic English Course (BEC), particularly in TC Program Batch 172. The data were obtained from 24 students who completed type 2 of the final written test. The analysis focused on three grammar components, namely adjective clauses, gerunds, and participles.
The descriptive statistical analysis showed that students obtained scores ranging from 0 to 90. The mean score of the students was 34.17 out of 100, indicating a relatively low level of grammar mastery in the final written test. This finding shows that many students encountered difficulties in applying adjective clauses, gerunds, and participles accurately. Although this study did not specifically investigate the factors influencing students’ performance, the result may be related to the complexity of the grammar tasks included in the test. Students were required to combine clauses, translate sentences, and produce their own examples, which involved both grammatical knowledge and language production skills. Furthermore, the grammar test was administered as part of a broader final examination covering several subjects, including grammar, speaking, new concepts, and describing pictures, which may have influenced students’ overall performance.
To identify students’ mastery of each grammar component, the percentage of correct answers was calculated. The results are presented in Table 1.
Table 1 : Percentage of Correct Answers Based on Grammar Components
	Grammar Component
	Percentage of Correct Answers

	Adjective Clause
	54%

	Gerund
	14%

	Participle
	45%


Table 1 shows that adjective clauses obtained the highest percentage of correct answers (54%), followed by participles (45%), while gerunds obtained the lowest percentage (14%).
A more detailed analysis was conducted to determine students’ performance on each test item. The results are presented in Table 2.
Table 2 : Percentage of Correct Answers for Each Test Item
	Grammar Component
	Item
	Tested Skill
	Correct (%)
	Interpretation

	Adjective Clause
	AC1
	Possessive relative pronoun (of which)
	58%
	Moderate

	Adjective Clause
	AC2
	Possessive relative pronoun (whose)
	50%
	Moderate

	Gerund
	G1
	Gerund after adjective + preposition
	17%
	Difficult

	Gerund
	G2
	Worth + gerund
	8%
	Very Difficult

	Gerund
	G3
	Verb + preposition + gerund
	13%
	Very Difficult

	Gerund
	G4
	Noun + preposition + gerund
	17%
	Difficult

	Participle
	P1
	Past participle in translation
	8%
	Very Difficult

	Participle
	P2
	Present participle as adjective
	21%
	Difficult

	Participle
	P3
	Present participle modifier
	75%
	High

	Participle
	P4
	Past participle modifier
	75%
	High


Following the quantitative findings presented in Table 2, a more detailed analysis was conducted to identify students’ performance on each grammar component and the dominant errors found in their responses. The highest percentage of correct answers was in P3 and P4 (75%), while the lowest percentages were in G2 and P1 (8%). 
In the adjective clause section, several students successfully combined the given clauses, but they made errors in the use of relative pronouns. Common errors included the use of inappropriate relative pronouns such as which, that, whom, and when, as well as the omission of required relative pronouns. The adjective clause section consisted of two items. In AC1, students were asked to combine two clauses using an appropriate relative pronoun:
Did the volcano erupt in 2014? The lava of it destroyed everything.
The expected answer was:
Did the volcano, the lava of which destroyed everything, erupt in 2014?
The percentage of correct answers for AC1 was 58%. Most students were able to combine the clauses; however, several students failed to replace the pronoun it with the appropriate relative pronoun which. Some students also produced constructions such as which the lava instead of the lava of which. One student did not respond to the item, which contributed to the lower percentage of correct answers.
In AC2, students were asked to combine the following clauses:
Can the sport cars win the race? Their machines were manufactured in Japan.
The expected answer was:
Can the sport cars whose machines were manufactured in Japan win the race?
The percentage of correct answers for AC2 was 50%. The most common errors included the use of inappropriate relative pronouns such as that, which, whom, and when. Some students retained the possessive adjective their after using whose, resulting in constructions such as whose their machines. Other students focused on the wrong main noun and modified the race instead of the sport cars. Several students also left the item unanswered.
In the gerund section, students produced various grammatical errors across all test items. The errors included the omission of auxiliary verbs and prepositions, incorrect use of gerund patterns, inappropriate sentence construction, and incomplete responses. The gerund section consisted of four items. In G1, students were asked to translate the sentence:
Tak seorangpun bertanggung jawab merawat bunga-bunga di taman.
The expected answer was:
No one is responsible for caring for the flowers in the garden.
The percentage of correct answers was 17%. Common errors included omitting the auxiliary verb, omitting the preposition for, using incorrect vocabulary, and replacing the gerund with other word forms.
In G2, students were asked to translate:
Berjudi dan minum minuman keras layak dilakukan di negara Islam.
The expected answer was:
Gambling and drinking liquor are worth doing in a Muslim country.
The percentage of correct answers was only 8%. Many students failed to use the idiomatic expression worth + gerund. Incorrect responses included worth to doing, worth being done, and worth it. Several students also omitted auxiliary verbs or did not complete the answer because of not knowing the vocabulary for the idiomatic expression.
In G3, students were required to provide an example of a sentence using the pattern verb + preposition + gerund. The percentage of correct answers was 13%. Many students failed to use the required grammatical pattern, omitted prepositions, or used nouns instead of gerunds.
In G4, students were required to provide an example of a sentence using the pattern noun + preposition + gerund. The percentage of correct answers was 17%. Similar to G3, many students failed to apply the required pattern correctly and produced incomplete responses.
In the participle section, students showed different levels of performance across the test items. While many students correctly produced examples of present and past participles in P3 and P4, numerous errors were found in translation tasks. Common errors included incorrect participial forms, confusion between present and past participles, and unanswered items. The participle section also consisted of four items. In P1, students were asked to translate:
Apakah makanan kaleng dan makanan olahan bisa dibeli di pusat perbelanjaan?
The expected answer was:
Can canned food and processed food be bought in the mall?
The percentage of correct answers was 8%. Most students failed to identify the participles canned and processed, while several students did not answer the question.
In P2, students were asked to translate:
Banjir bandang adalah bencana yang mengkhawatirkan dan menghancurkan.
The expected answer was:
The flash flood is a worrying and devastating disaster.
The percentage of correct answers was 21%. Common errors included using past participles instead of present participles, placing nouns incorrectly by putting the noun in front of the participle adjective, using inappropriate vocabulary, and leaving the item unanswered.
In P3, students were required to provide three examples of present participles functioning as modifiers of nouns. The percentage of correct answers was 75%. Most students successfully provided appropriate examples, although some confused participles with verbs or gerunds as a noun modifier.
Similarly, P4 required students to provide three examples of past participles functioning as modifiers of nouns. The percentage of correct answers was also 75%. Most students answered correctly, while a few students used past participles as verbs or produced incomplete responses.
Overall, the findings indicate that students demonstrated different levels of mastery across the three grammar components assessed in the final written test. Adjective clauses achieved the highest percentage of correct answers, whereas gerunds showed the lowest percentage.

DISCUSSION
The findings revealed that students demonstrated varying levels of grammar mastery across the three grammar components, adjective clauses, gerunds, and participles, examined in this study. Among the three components, adjective clauses obtained the highest percentage of correct answers (54%), followed by participles (45%), while gerunds showed the lowest percentage (14%). These findings suggest that students still experienced considerable difficulties in applying several grammar structures assessed in the final written test. The variation in students’ performance indicates that different grammar components pose different levels of complexity for EFL learners.
	Furthermore, the findings support Wirastuti et al. (2022), who reported that grammar mastery is an important factor contributing to students’ language performance. Therefore, the low level of grammar mastery identified in this study may affect students’ overall English proficiency. Students with stronger grammar mastery tended to achieve better performance in English learning activities (Romario et al., 2022). Luthfiyanti et al. (2023) also highlighted the importance of grammar mastery as a foundation for developing other language skills. Consequently, the difficulties identified in adjective clauses, gerunds, and participles should receive greater instructional attention.
Adjective Clause
In the adjective clause section, students achieved a correct-answer percentage of 54%, indicating a moderate level of mastery. Although this percentage was higher than that of other grammar components, the students still produced numerous grammatical errors. The most common errors involved the misuse of relative pronouns, particularly whose, which, that, whom, and when. Several students successfully combined the two clauses but failed to replace possessive forms appropriately. For example, some students produced constructions such as whose their machines or used which instead of whose.
These findings suggest that students generally understood the basic concept of combining clauses, but experienced difficulties in understanding the grammatical functions of relative pronouns. Adjective clauses function as modifiers that provide additional information about nouns, and the choice of relative pronoun depends on the grammatical relationship between the noun and the clause (Greenbaum & Gerald, 2002). In the case of possessive relationships, the relative pronoun whose must be used. Therefore, the frequent misuse of whose found in this study indicates that students had not fully mastered the possessive function within relative clauses.
Furthermore, Swan (2005) explains that learners often confuse relative pronouns because each pronoun performs a different grammatical function. The tendency of students to replace whose with which, that, or whom indicates confusion regarding these distinctions. Understanding adjective clauses requires learners to recognize sentence structure, identify the antecedent noun, and determine the grammatical relationship between clauses (Firdaus et al., 2022; Hidayah, 2021). This grammar component is often challenging because learners must select appropriate relative pronouns based on their functions, which may lead to confusion among EFL learners (Nainggolan et al., 2023; Yuliani et al., 2022). Therefore, mastery of adjective clauses requires an understanding of both sentence structure and the functions of relative pronouns (Marpaung, 2024), which may explain why several students in the present study produced structurally incomplete clauses.
Another interesting finding was that several students correctly combined the clauses but produced structures such as which the lava instead of the lava of which. This error indicates that students may have understood the need to use a relative pronoun but were unfamiliar with the specific structure required for possessive relationships involving non-human nouns. Such findings suggest that students’ difficulties were not solely related to sentence combination but also to grammatical accuracy. Therefore, more attention should be given to helping students distinguish and apply possessive relative pronouns accurately, particularly whose and of which, in adjective clause constructions.
Gerund
Among the three grammar components, gerunds were identified as the most difficult aspect, with only 14% correct answers. The findings indicate that students encountered significant difficulties in both recognizing and producing gerund constructions. Errors were found across all gerund items, including translation tasks and sentence-construction tasks. Students frequently omitted required prepositions, failed to use gerund forms after prepositions, and produced incorrect constructions such as worth to doing, worth it, and worth being done.
One possible explanation for these difficulties is the multifunctional nature of gerunds. A gerund is the -ing form of a verb that functions as a noun (Azar, 2003). Unlike ordinary nouns, however, gerunds retain certain verbal characteristics, making them more complex for learners to understand. Similarly, Greenbaum and Nelson (2002) state that gerunds can function as subjects, objects, complements, and objects of prepositions. Because a single grammatical form may perform multiple functions, students often find difficulty in determining when and how gerunds should be used.
The low performance on the item involving the pattern worth + gerund further supports this explanation. Many students produced forms such as worth to doing or worth being done, suggesting that they attempted to apply other grammatical patterns they had learned previously. English expressions require learners to memorize fixed grammatical patterns because the structures cannot be interpreted solely through general grammar rules (Swan, 2005). The expression worth + gerund is one such pattern. Consequently, students who rely on literal translation or analogy with other structures may produce incorrect forms.
The findings also revealed that many students failed to construct sentences containing verb + preposition + gerund and noun + preposition + gerund. Several students used ordinary nouns instead of gerunds, omitted prepositions, or created sentences that did not contain the required grammatical patterns. This shows that students had difficulty in grammatical categories and recognizing the functions of words within sentence structures.
These findings support previous studies showing that students often experience difficulties in understanding and applying gerunds because they tend to confuse gerunds with other verb-related forms and encounter challenges in constructing grammatically correct sentences (Tamim, 2022; Ulfah et al., 2021). Students also tend to produce more errors when they are required to generate sentences independently rather than identify correct answers (Sendra & Rani, 2025). Therefore, the low level of gerund mastery found in this study may be attributed to students’ limited understanding of grammatical functions, pattern recognition, and contextual application.
Participle
The participle section produced mixed results. While students performed relatively well in P3 and P4, obtaining 75% correct answers, their performance in P1 and P2 was considerably lower, with percentages of only 8% and 21%, respectively. These findings indicate that students were more successful in producing participial examples than in applying participial forms in translation tasks.
In P1, many students failed to identify the participles canned and processed, while in P2, many students were unable to produce the participles worrying and devastating. Several students also confused present participles and past participles. According to Azar (2003), present participles generally describe the source of a feeling or characteristic, whereas past participles describe how a person or thing is affected. This distinction may appear simple in theory, but it often becomes difficult in practice because learners must understand both meaning and grammatical form simultaneously.
Furthermore, Swan (2005) explains that participles frequently cause confusion because they share morphological similarities with other verb forms. Present participles resemble gerunds because both use the -ing form, while past participles often resemble ordinary adjectives. As a result, students may recognize the form but misunderstand its grammatical function. This explanation is consistent with the findings of the present study, where some students used participles as verbs rather than as noun modifiers, while others produced gerunds instead of participles.
The considerably higher performance in P3 and P4 suggests that students were more familiar with memorized examples than with contextual application. When students were asked to provide examples of participles functioning as noun modifiers, many were able to recall common expressions they had previously learned. However, when translation tasks required them to generate appropriate participial forms independently, their performance decreased substantially. This finding indicates that students’ knowledge may be largely procedural or memorized rather than fully conceptual.
The findings are consistent with previous studies showing that participles remain one of the most challenging grammar components for EFL learners due to confusion regarding grammatical forms, meanings, and functions in sentence construction (Khan et al., 2023; Qadha & Al-Wasy, 2024). In addition, learners often experience difficulties in understanding the roles of past participles within more complex sentence structures, which may lead to grammatical misinterpretations (Mammadova, 2024). Therefore, students’ difficulties with participles may stem not only from limited vocabulary knowledge but also from insufficient understanding of the distinctions between participles, gerunds, and finite verbs.
Overall Interpretation
Overall, the findings demonstrate that students’ grammar mastery remains limited despite having completed grammar instruction in the TC Program. The relatively low mean score and high frequency of grammatical errors suggest that students have not yet achieved a comprehensive understanding of adjective clauses, gerunds, and participles. Although students were sometimes able to recall grammatical forms or produce memorized examples, they often experienced difficulties when required to apply grammatical knowledge in authentic contexts such as translation and sentence construction.
These findings support the view that grammar mastery involves more than remembering grammatical rules. Grammar mastery requires learners to understand grammatical forms, functions, and contextual usage simultaneously (Murtiningsih et al., 2022). Therefore, effective grammar instruction should provide students with opportunities not only to learn grammatical rules but also to apply them in meaningful communicative contexts.

CONCLUSION
This study analyzed students’ grammar mastery as reflected in the final written test of TC Program Batch 172 at Basic English Course (BEC). The findings revealed that students’ grammar mastery was relatively low, indicated by a mean score of 34.17. Among the grammar components analyzed, adjective clauses obtained the highest percentage of correct answers (54%), followed by participles (45%), while gerunds were identified as the most difficult component, with only 14% correct answers. Students experienced difficulties in selecting appropriate relative pronouns, applying gerund patterns, and using participial forms accurately in translation tasks.
The findings suggest that students need more opportunities to apply grammatical structures in meaningful contexts. In addition, authentic assessments such as final written tests can provide valuable information for teachers to identify students’ strengths and weaknesses and to improve instructional practices. Particular attention should be given to grammar components that students find most challenging, especially gerunds.
Future research is recommended to involve larger samples and different English course programs to obtain broader findings on students’ grammar mastery. Further studies may also investigate factors contributing to grammatical errors and explore effective instructional strategies for improving students’ mastery of adjective clauses, gerunds, and participles.
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